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PSHE education Self-Review Tool

This matrix is intended to support schools to audit their current provision for the two programmes of study, Economic wellbeing and financial capability and Personal wellbeing contained within PSHE education.  It is inevitable that any criteria will be open to some interpretation and the dialogue or debate that these are likely to provoke can assist schools to agree a consensus of the status of their current provision and if necessary next steps or priorities.  

There are two key questions; 

· how would we interpret these descriptions in the context of our school and where do we judge ourselves to be?

· what will provide the evidence that our judgement is valid?  

Key

The five ECM national outcomes – The five outcomes defined in Every Child Matters – Be healthy; Stay safe; Enjoy and Achieve; Make a positive contribution; Achieve economic wellbeing 

The three Curriculum Aims - The three statutory aims of the curriculum – Successful learners; Confident individuals; Responsible citizens

Nationally accredited – Has successfully undertaken the National PSHE CPD Programme

NHSP – National Healthy Schools Programme

Enhanced Healthy Schools – The second phase of the National Healthy Schools Programme and available to schools who have achieved National Healthy School Status

Information, Advice and Guidance – 12 Quality Standards supported by a comprehensive bank of ‘evidence indicators’ that enable a school to deconstruct the standards and quality assure their provision - identified in Quality Standards for Young Peoples’ Information Advice and Guidance – DCSF. 

SRE – Sex and relationships education

pfeg – Personal Finance Education Group – an organisation supporting schools in teaching personal finance education. 

	Leadership

	Key Area Number
	Key Area of PSHE education
	Focusing 

	Developing 
	Establishing
	Enhancing

	1a
	The school vision for PSHE education
	There is no collective or written agreement or understanding about PSHE education. There is no commitment to the National Healthy Schools Programme. There is no commitment to the statutory guidance to provide impartial careers education. 
	There is a statement which identifies the potential for a whole school approach to PSHE education. There is an emerging understanding of the unique nature of and relationship between PSHE education and Citizenship and the relationship between the two programmes of study contained within PSHE education. There is an understanding of the connection between PSHE education; it’s contribution to community cohesion and the National Healthy Schools Programme. There are clear, agreed definitions clarifying the terms ‘economic wellbeing’, ‘work related learning’, ‘careers education’, ‘financial capability’ and ‘enterprise’. 
	There is a comprehensive vision statement that clearly articulates a whole school approach to the two programmes of study within PSHE education in the context of the school aims; the three Curriculum Aims, and the five Every Child Matters outcomes shared by the school community. It is included in public documents available to parents and carers and includes references to work-related learning, careers, enterprise, financial capability, IAG, SRE, drug education and if appropriate SEAL. There is a commitment to the National Healthy Schools Programme. PSHE education and Citizenship are clearly identified as discrete subjects and the interrelationship between the two is understood.


	There is an innovative vision statement for PSHE education reflected in the school aims. It recognises the potential impact of PSHE education on students, parents, carers, staff and the community as set out in National Healthy Schools Programme. PSHE education is at the centre of the school’s contribution to promoting community cohesion. Students understand the vision and have input into what they want to learn and would like to do. There is a whole school commitment to both the National Healthy Schools Programme and achieving enhanced healthy school status. 

	1b
	The leadership provided by the headteacher
	The headteacher has only a limited understanding of PSHE education. Support from SLT and the governors is limited.
	The headteacher understands the importance and value of PSHE education and its potential impact on promoting students’ personal development and wellbeing within the school. The headteacher has active support from the governors for PSHE education. There is a link Governor with responsibility for PSHE education. 
	The headteacher has a thorough understanding of PSHE education and the need to involve all stakeholders in the community, including students, in its planning and teaching. The headteacher expects the provision be monitored and evaluated and takes action based on data generated through this process. Governors are actively involved in PSHE education events. The school is committed to achieving National Healthy School Status. The head teacher recognises and is receptive to the opportunities discussions within PSHE education offer to enabling students to contribute data to inform policy review and school improvement. 
	The headteacher is proactive in supporting the leadership group involving all stakeholders and has high expectations for the impact of PSHE education on school improvement, the three Curriculum Aims and the five Every Child Matters outcomes.  The headteacher recognises the contribution the dialogue within PSHE education offers to the school as a learning organisation and supporting a commitment to achieving enhanced healthy school status.

	1c
	PSHE education policy statement
	There is no policy statement.


	There is an up to date PSHE education policy which clarifies the role of PSHE education as a subject and how links can be made with Citizenship. The policy makes explicit how SEAL contributes to PSHE education. There are specific statements concerning the school’s work on work-related learning, careers, enterprise, financial capability, IAG, SRE, drug education, Wellbeing, Community Cohesion and the appropriate use within the curriculum of professionals from the wider community. There are references to the contribution of PSHE education within the school’s equal opportunities policy and/or equality and diversity policy.  

	There is a coherent policy statement that reflects the school’s work, matched to the school improvement/strategic plan agreed by the governors.
	There is a detailed and coherent policy statement reflected in current work, matched to the development plan and school aims. It is reviewed and updated regularly by all relevant stakeholders, including a committee of students.

	1d
	Policy framework
	There is no clear policy framework within which PSHE education is undertaken. Where policies do exist they are in isolation from other policies and inconsistent with the school’s overall aims and objectives.  They are constructed by individuals or small groups and are not publicised.  The emphasis is on preventing negative behaviours and ‘incident management’. 
	There is a policy framework that is subject to regular review. The PSHE education (including SRE and drug education) policy makes specific links with policies on Behaviour, Anti-bullying, Equality and Inclusion, Safeguarding and Racist incidents and the Appropriate Use policy for ICT. There is a clear ‘confidentiality policy. Policies are produced by working parties and reviewed and ratified by SLT and Governors.  PSHE education teachers are aware of the policy framework within which they operate. 
	The construction of policies is based on a rigorous assessment of need and is congruent with ECM, the three Curriculum Aims and the school’s own aims and objectives. The emphasis is placed on promoting positive behaviours and the process of policy construction includes student and parent voice. Emphasis is first on learning; second the school ethos and finally incident management.  Relevant professionals have been involved in establishing clear lines and responsibilities for referral. All staff, students, parents and carers are aware of the policy framework, which has been written in a positive language and format accessible to the whole school community. Policies are consistently applied. Where incidents require management the emphasis is always on reconnecting all students with learning.
	Policies are constructed and reviewed through a ‘whole school approach’ with wide consultation that includes students. There is an overarching ‘Relationships’ policy. The priority within policies is to engage all young people with learning; to inform and promote positive decisions and relationships and articulate the contribution the school ethos makes to modelling behaviours that promote students’ economic and personal wellbeing. The impact and effectiveness of policies are subject to monitoring and inform regular review. 

	1e
	PSHE education development planning
	PSHE education is not included in the School Improvement/Development Plan or reviewed in the school SEF.
	There is an up to date plan for PSHE education with achievable targets. Funding and curriculum time has been allocated to the development of the subject.
	There is a long term whole school strategic plan supported by a curriculum plan with short term targets, with costing identified and funding and appropriate curriculum time allocated. The plan includes specific reference, where appropriate, to the school aims; SEAL; National Healthy School Status; Citizenship; the three Curriculum Aims and the five Every Child Matters outcomes, statutory guidance on careers education and work related learning. 
	There is a detailed PSHE education development plan which shows short and long term targets, costings and commitment to develop PSHE education across the school’s curriculum, the culture of the school and impacting on the wider local community that the school belongs to.  PSHE education is recognised to be at the centre of the process of achieving ‘enhanced healthy school status.’ 

	1f
	Co-ordination of PSHE education

	There is no co-ordinator or if in post, has few skills, lacks knowledge and understanding, and makes minimal impact.  The co-ordinator has no understanding of the PSHE education provision offered by partner primary schools. The PSHE co-ordinator has no status and no ‘voice’ on the senior leadership team.
	The PSHE education co-ordinator has received some training, has developed a core of provision, and is supporting the individuals teaching PSHE education at KS3 and 4. There is a broad awareness of the PSHE education provision offered by partner primary schools. The co-ordinator has clear and regular communication with the school’s senior leadership team.
	There is an experienced, skilled and nationally accredited co-ordinator with good subject knowledge who leads a whole school approach building on the PSHE education provision provided by partner primary schools. A member of the school’s senior leadership team has a formal responsibility to monitor and champion PSHE education within the school.
	The nationally accredited PSHE education co-ordinator is highly skilled and trained; able to motivate staff, has the support of the head and all teachers and champions PSHE education across the school.  They make strong use of opportunities offered by the community to provide planned enrichment of the PSHE education provision. The co-ordinator is a member of the school’s senior leadership team. The co-ordinator has a strong working relationship with PSHE education co-ordinators in partner primary schools and post 16 providers.



	1g
	The duty to promote wellbeing


	There is no clear planning or policy for addressing aspects of the duty to promote wellbeing within PSHE education.


	The school is exploring ways it can address wellbeing and is considering how the PSHE education curriculum can be used to support this and how to measure the impact of what it provides.


	All PSHE education teachers are aware of the principle tenets of the duty to promote wellbeing and these are implemented in their approaches to the delivery of PSHE education and in activities in and beyond the school. There is an overall strategy for the promotion of wellbeing driven by national and local data, and PSHE education is a significant contributor to this strategy within the formally taught curriculum.


	Wellbeing guidance is central to all the school does and embedded in the school aims and ethos. The PSHE education policy, schemes of work and lessons cross reference the wellbeing guidance. In addition to rigorous pupil and parental perception surveys and involvement in the national Tellus surveys for years 8 and 10, assessment in PSHE education makes a direct contribution the school’s data on promoting students’ wellbeing. The data obtained by the school directly informs review and next step planning for PSHE education.



	1h
	Key decision making
	The headteacher responds primarily to unco-ordinated initiatives or events, for example careers education and financial capability events, ‘health road-shows’ or ‘one-off’ theatre in education events.
	The PSHE education co-ordinator discusses PSHE education with the senior leadership team.
	PSHE education is regularly discussed at staff, senior leadership and at governor curriculum group meetings and pupil needs and views are taken into account.
	There is a proactive group for PSHE education, which includes a democratically elected, representative group of students, meeting regularly and helping to further develop PSHE education. It also involves parents and carers, members of the community and governors.

	Resources and their management 

	2a
	PSHE education resources
	There are a few PSHE education resources. What is available is out of date or is irrelevant to learners’ experience or needs.  
	Though there are sufficient resources to meet minimum standards and entitlement, the school has identified gaps in resource provision. Funding is available to meet these needs.
	There is a wide range of resources available to teachers and students. Students are able to access resources that are relevant to their ‘real life experiences’ and choose resources themselves. Effective use is made of ICT to access resources.
	There is a wide range of quality resources including web-based materials and resources which have been created by students. All resources are matched to the needs of students and challenge/support inclusion, race and diversity.  Learners can identify within resource material, their own current and likely future life experiences.  



	2b
	Deployment and equality of access to resources
	There is no clear deployment. For example, distribution of resources might be dependent upon the PSHE education co-ordinator.
	There is a nucleus of appropriate resources augmented by material in a range of subjects and the school library.
	All teachers have access to a wide range of resources including CD-ROMs and DVDs and children’s literature. All students have access to resources to support their learning. There is a good resource to support core PSHE education teaching and learning.
	All students have opportunities to use their community as a resource and have access to visits, visitor activities, web-based resources appropriate to their curriculum and their needs. There is a good resource to support PSHE education teaching and learning throughout the school.



	2c
	Use of PSHE education resources
	There is an over-reliance on photocopied resources. The PSHE education provision is ‘resource driven’ and resources focus on the provision of information. 
	Resources are used to support the teaching of PSHE education but lack focus and challenge. Resources encourage learners to reflect on their own individual and collective experience. The focus is shifting from providing ’factual content’ to developing transferable concepts and skills. Resources offer opportunities to reflect on cognitive learning and attitudes, values and beliefs.  Resources are beginning to be differentiated according to both ability, and the learner’s prior experiences and relevance.
	Resources are matched to the contents of the lesson and a mixture of teaching and learning approaches are used. Resources are selected to meet learners’ identified needs and local priorities. Resources offer contexts and opportunities for learners to develop transferable concepts and skills. 
	Resources are selected to support a wide range of teaching and learning approaches and to reflect diversity and inclusion. Resources are used flexibly to reflect and respond to the changing needs of learners and to enable them to generate and research their own questions and make their own meaning from the results of their enquiry. Resources enable young people to transfer and apply their learning to the unique situations and events they  experience.  

Teachers and students at all levels regularly review and assess the value of the resources that they and their teachers use.

	2d
	Selection of resources
	There are no criteria for the selection of PSHE education resources.
	Resources are selected to meet the needs of individual topics within the PSHE education framework but are unco-ordinated.
	There are clear criteria for the selection of resources to support teaching and learning throughout the school. Resources are regularly reviewed, revised and updated by the PSHE education co-ordinator.
	There is a planned programme for the review, replacement and purchase of resources. Students and teachers regularly discuss what other resources would be helpful.



	Teaching and Learning

	3a
	PSHE education in the curriculum
	PSHE education is fragmentary and fails to recognise or build on prior learning (especially from key stages 1 and 2). The link between the school’s aims; the three Curriculum Aims and the five Every Child Matters outcomes has not been grasped. There is no scheme of work or it lacks detail and progression and sufficient reference to issues of work-related learning, careers, enterprise, financial capability, SRE, Drug education, including tobacco and alcohol. Where learning is happening it is focused on content and the imparting of information. PSHE education is reduced to a number of themed or ‘drop down days’.
	There is a tangible core of learning activities for PSHE education reflecting the National Curriculum framework. There is a growing understanding and consensus of how the key concepts and processes from both programmes of study will be developed through and integrated within the programme. There is emerging progression and continuity within the programme, schemes of work and across the whole school.  The provision is matched to the needs, interests and aspirations of learners, is aware of the diversity of experience, prior learning and achievement young bring to the programme and reflects local and universal priorities. There is recognition that some young people may have unique vulnerabilities and this is recognised in planning and support.
	PSHE education provides well-organised, imaginative and effective opportunities for learning and a broad range of experiences adjusted to meet the needs of most groups. 

There are detailed lesson plans for class teachers developing and integrating the key concepts and processes from both programmes of study within relevant contexts including work-related learning, careers education, business and enterprise, SRE and drug education and where appropriate links to Citizenship, SEAL and the wider curriculum are made. The programme offers opportunities for students to share and extend prior learning (especially from key stages 1 and 2) and learning outcomes reflect both this prior learning and local and universal needs and priorities. These shape and inform a ‘spiral programme’ revisiting prior learning in greater depth and with greater intellectual demand as children and young people’s experiences change.
	Challenging, rich and memorable lines of enquiry are generated and investigated by students facilitated by teachers and other professionals who facilitate learning. Learning is tailored to recognise diverse needs, prior learning and experience. All classroom teachers are aware of the links to the school aims, the three Curriculum Aims and the five ECM outcomes, and how their teaching directly contributes to meeting these aims and outcomes and can evidence this through rigorous assessment. Schemes of work are regularly reviewed and developed. Participation is planned for, monitored and reviewed by all staff and a democratically elected, representative group of students. The PSHE programme is created in a genuine ‘learning community’ through an ongoing partnership between teachers, local professionals and learners.



	3b
	Lesson planning
	Lesson plans have unclear learning objectives and are over reliant on commercial resources to meet the needs of students.
	Most plans have clearly focused learning objectives. Teachers make sensitive use of commercial lesson plans, schemes of work and resources. There is little differentiation or recognition of diversity.
	All plans are clear with tightly focused objectives for learning outcomes. Resources are selected which support the learning objectives. Opportunities for reflection on learning are provided.


	Lessons objectives are complimented by explicit learning outcomes, contextualised for the specific lesson being taught. An effective balance of commercial, teacher and student led resources is used to meet objectives.

	3c
	Teaching and Learning
	Teachers are uncertain of the purpose of the lesson, and employ a narrow and passive range of teaching styles. Learning fails to engage the majority of learners and most do not make progress in learning.
	Lessons have good features, but teachers have insufficiently high expectations of the range and depth of work expected. Questioning is poorly focused and does not extend or challenge prior learning. Learning engages the majority of the students for most of the session and most students make satisfactory progress.
	Teachers use a wide range of teaching and learning approaches to deliver PSHE education with high levels of interaction for students. Effective questioning challenges and extends learning. Learning engages the majority of the students for all of the session and most students make good progress.
	Teaching and learning approaches are matched to the lesson content, acknowledge preferred learning styles and encourage participation by all students. Learning engages all of the students for all of the lessons and all students make very good progress.



	3d
	Assessment 
	There is no overall policy and teachers do not understand the importance of assessment in PSHE education. There is no reference to the QCA end of key stage statements. Teachers’ subject knowledge is poor. Teachers assess students’ progress or achievement in an arbitrary way, if at all, and this is not reported to parents/carers. There are neither clear learning objectives not learning outcomes or where they do exist take no account of prior learning or experience.  
	Teachers’ subject knowledge is becoming secure. Assessment lacks rigour and learning objectives focus solely on the acquisition of knowledge. There is a developing mechanism for drawing on assessment data to show progress over time, some reflection of this data in planning and some evidence of learners being informed about their progress and ways to improve. Where reflection does take place it focuses on an evaluation of the learning experience and does not include an assessment of progress made in learning and achievement. There is comment about learning in PSHE education in annual reports.
	The QCA ‘end of key stage statements’ inform assessment. Assessment in PSHE education measures progress in the concepts and processes of PSHE education. Teachers have comprehensive subject knowledge and there are clear learning objectives and outcomes. There is a recognition that the learner is at the centre of assessment. Students are provided with detailed feedback both orally and through written assessment and know what they need to do to sustain progress. Account is made of this in planning future work to meet students’ diverse needs. Teachers understand the difference between assessment for learning and assessment of learning. Students are involved in reflecting on their own progress. Assessment data in PSHE education influences school improvement and the School SEF.  Progress is reported fully to parents and carers and commented upon in annual reports.


	Assessment measures progress explicitly against the end of key stage statements (and PSHE education planning tool), which enables teachers to make systematic, accurate judgments of progress in acquisition of knowledge, the development of key concepts and processes and effectively plan learning that builds on this data. Assessment data gathered through PSHE education provides impact evidence for the School SEF and explicitly informs school improvement.  Students are fully involved in assessing their learning and progress in PSHE education. Assessment identifies and celebrates their progress and achievements. Students comment on their progress and have a detailed understanding of ways this could be improved. Assessment contributes to continuous evaluation identifying further needs and priorities for planning future work. Reports to parents and carers clearly detail how students have made progress towards the end of the key stage statements. 



	3e
	Controversial issues
	Teachers who teach PSHE education lack confidence and competence at handling sensitive and controversial issues.
	Some PSHE education teachers are aware of the controversial nature of some issues and are able to respond appropriately. Some teachers continue to avoid them completely.
	All PSHE education teachers have received training in handling controversial issues. Teachers are aware of strategies that create a more supportive and safe learning environment to facilitate good teaching around controversial issues.  Controversial issues are not avoided in lessons and most PSHE education teachers are confident in answering questions and exploring issues.  

	Controversial issues are seen as central to PSHE education, and staff encourage students to explore the issues and reflect on a balance of responses. All PSHE education teachers are confident in answering questions and exploring issues.

Teachers routinely employ best practice in creating an appropriate classroom climate for the teaching of controversial issues.



	3f
	Information and Communication Technology (ICT)
	There is no evidence of the use of ICT in PSHE education lessons.  There is no ‘Acceptable Use’ policy and children and young people are unaware of how to accesses safe and credible sources of information and support through ICT. 
	Some teachers plan for ICT work in 

PSHE education and there is evidence of basic ICT work in displays. Some teachers make use of the interactive whiteboard. The school has an ‘Acceptable Use’ policy for ICT and students and staff understand the place of PSHE education within it.

Consideration has been given to the balance between supporting the needs of students to independently assess information and support through ICT, and their personal safety. Students have access to credible, reliable and safe sources of information and support through ICT.
	All teachers use a range of ICT activities and resources to support teaching and learning. Displays reflect a range of ICT uses. Most teachers make good use of the interactive whiteboard. Students are able to access and critically assess the credibility, reliability and safety of sources of information and support available through ICT.
	All teachers make imaginative use of ICT. Many teachers make excellent use of the interactive whiteboards. Students use ICT independently to support their own research and presentation in PSHE education. Displays show innovative use of ICT in PSHE education. ICT is written into the school plan for PSHE education.  Students create their own school based ICT sources of credible, reliable and safe information and support for their peers. 



	3g
	Pupil participation
	There are few opportunities for students to participate beyond lessons.   PSHE education is not seen as a vehicle through which learners can influence decisions that affect the quality of their learning or wellbeing.
	Some teachers have provided opportunities for participation and positions of responsibility beyond the classroom. PSHE education is seen as a vehicle through which children and young people can influence and support improvements in their school and wider community.
	There is a school policy that enables student participation across and beyond the school community such as through mentoring and participation in a student council. Students are able to inform, influence participate and take responsibilities in projects in the wider community. In these contexts students are able to recognise and capitalise on opportunities to practise and develop learning acquired through PSHE education.
	Students and teachers work together with other adults. They take responsibility for initiating, managing and completing activities in the school and wider community. In these contexts students are able to recognise and capitalise on opportunities to practice and significantly extend learning acquired through PSHE education. There is a democratically elected group of students that has input into PSHE education policy in school. Issues raised within PSHE education are regularly brought to the student council and have input into school development policy. 



	Staff Development

	4a
	Audit of staff skills and expertise
	No structured audit has taken place. No-one knows of skills teachers may have for teaching aspects of PSHE education.


	An audit has taken place which has identified gaps in provision and areas for whole-school development. Some teachers have received training as a consequence.


	An audit of skills has taken place and teachers with particular strengths are able to share their expertise with other PSHE education teachers.
	Audits are used on a regular basis to identify individual and whole-school development needs and to ensure that students’ entitlement is met, and staff in need of extra support, are given assistance.



	4b
	Knowledge and Understanding about  PSHE education
	In many lessons the quality of teaching is affected by the teacher’s insecure knowledge and understanding of PSHE education. Some training has taken place.
	Most teachers have sound knowledge and understanding of PSHE education. Training is available for teachers to improve this. Co-ordinator leads as the only specialist.
	Teachers have good knowledge and understanding of PSHE education and use it effectively in their teaching. Training is provided to meet teacher needs. The school takes advantage of PSHE education AST and local authority support.


	There is training for staff to show how they can constructively support PSHE education.

	4c
	Continuing Professional Development (CPD)
	Few, if any, teachers have participated in PSHE education CPD.
	The school makes use of LA and other providers and external courses for identified staff including ASTs where available. The co-ordinator is familiar with the wide range of CPD opportunities and what makes effective PSHE education CPD, including web based support e.g. Teachernet, and the National PSHE CPD Programme. PSHE education is included in the school CPD programme.
	The co-ordinator for PSHE education uses tools (such as this Self Evaluation Tool) to identify CPD needs. PSHE education CPD is an integral feature of the school improvement plan and strategic plan for PSHE education. There is an opportunity for those who have taken part in training to feed back to staff and use the learning to improve teaching and learning. There is an opportunity for participation in the National PSHE CPD Programme for the co-ordinator.  
	All staff have access to PSHE education CPD through a school supported continuing professional development plan linked to performance management. There is induction for all new staff and encouragement for participation in the PSHE certification for the coordinator and opportunities for other staff. The school acknowledges the role of subject associations, network meetings and advisory groups for PSHE education. There is evidence that CPD has made an impact on the PSHE education provision, especially teaching and learning.



	
	
	
	
	
	

	Cross-curricular Learning

	5a
	Cross-curricular learning within PSHE education
	There is no integration of or relationship between the two programmes of study. Economic wellbeing and financial capability and Personal wellbeing are taught as two separate programmes.
	Within the PSHE team there is a shared understanding of the learning outcomes that are required if the common concepts and processes within the two programmes of study are to be developed. Links between the programmes of study are being created and shared learning opportunities are being identified.
	Within the PSHE team there is a clear, common understanding of the learning outcomes that are required if the concepts and processes are to be developed. The PSHE Co-ordinator ensures that links between the programmes of study have being created and learning opportunities clearly identified.
	There is full integration of the two programmes of study. Every learning context appropriately balances opportunities to progressively develop the concepts and processes contained within the two programmes of study. 

	5b
	Cross-curricular co-ordination
	There is no overall curriculum mapping. Subject areas plan in isolation of one another and there is no collaboration leading to a shared understanding of the learning that is required if these common concepts and processes are to be developed.  Students do not recognise the opportunities that exist to develop their personal and social skills across the curriculum.
	Subject areas engage in discussion sharing their understanding of common concepts and processes.  There are isolated examples of cross-curricular working involving two subject areas. Interested subject leads on an ‘ad hoc’ basis generate these cross-curricular links. 
	The school recognises the opportunities available for cross- curricular PSHE education. Subject leads and their teams engage in planned and co-ordinated discussion, clarifying and agreeing a clear understanding and definition of common concepts and processes. Cross-curricular learning is a planned part of the school curriculum. There are planned and progressive cross-curricular learning experiences.
	All subject areas have a clear understanding of how they can contribute to developing the key concepts and processes contained within the two programmes of study and how achieving learning outcomes in PSHE education can contribute to their own learning outcomes. Staff can clearly identify how cross-curricular leaning is benefiting the achievement of shared learning outcomes.

	5c
	Cross-curricular learning
	All learning takes place within subject areas. There are no examples of cross-curricular planning. 
	Where cross-curricular learning is created, learning outcomes are dominated by one of the collaborating subjects. Students cannot identify any connection between their cross-curricular learning experiences and their subject learning. Subject specialists retain ownership of their own subject’s learning outcomes.
	Where cross-curricular learning is created, learning outcomes are balanced and equally valued between the collaborating subjects. Students can identify the connections between their cross-curricular learning experiences and their subject learning. Subject specialists retain ownership of their own subject’s learning outcomes.
	Teachers engaged in the planning and teaching of cross-curricular work have a clear understanding of each contributing subject area’s learning outcomes, and collaborate in taking responsibility for teaching and assessing their collective achievement. Students can clearly identify and value how cross-curricular learning builds on and extends their subject based learning and will contribute to life-long learning. 



	Monitoring and Evaluation

	6a
	Monitoring and Evaluating PSHE education
	There is no formal monitoring process.
	The co-ordinator monitors class teachers and NQTs as and when need arises. This may include lesson observations and scrutiny of planning.  Reports are submitted to the senior leadership team.
	The senior leadership team undertake regular monitoring of the PSHE education provision including lesson observation, scrutiny of work and planning. There is a named governor for PSHE education and the full governing body takes an interest in the development of PSHE education and it’s contribution to the three Curriculum Aims and five Every Child Matters outcomes.


	The senior leadership team undertake rigorous and extensive monitoring, analysis and self challenge of PSHE education provision across the whole school, including lesson observation, scrutiny of work, assessment data and planning. Teachers regularly observe, learn from and ‘coach’ one another. Students are highly involved in the monitoring and evaluation process, identifying issues for development and change. Teachers welcome feedback from students and build this into their practice. Reports are made to governors, parents and carers.

Standards achieved in assessment, set against school improvement priorities, inform monitoring and evaluation as well as next step planning.



	6b
	Achievement 
	Students do not know what is expected of them in PSHE education.  There is no reference to the QCA end of key stage statements. 
	Students know what is expected of them but teachers’ expectations are low and no account is taken of activities students may be involved in across and beyond school. 
	Students are clear about expectations in PSHE education. Achievement in PSHE education across and beyond school is recognised and celebrated by the school. Credit is given for active participation in school and community life. Students understand how well they are doing in PSHE education and know what areas they could improve.


	Students achieve well and make very good progress. They set their own targets and direct their efforts in areas of need. Very high attainment is displayed. All students have their achievements recognised. The school ensures that at transition further or higher education providers are informed about students’ achievements in PSHE education.



	6c
	Review 
	There is no review of PSHE education.
	The co-ordinator monitors but this is rarely discussed in a wider forum. Co-ordinator reports to the senior leadership team.
	PSHE education is regularly discussed at staff meetings and issues are identified for future development. PSHE education is reviewed annually by key staff and an action plan produced by the PSHE education co-ordinator in the context of the school aims, the three Curriculum Aims and the five ECM outcomes required by the Ofsted self evaluation form (SEF).


	PSHE education is discussed by students and staff at student council meetings and at governing body meetings. The review involves parents, carers and other members of the school community and plans are shared and negotiated.

	6d
	National Healthy Schools Programme (NHSP)
	School has not registered with the NHSP.
	The school has plans for implementing the NHSP and has discussed this at Senior Management Team level. A plan for developing NHSP is evolving. Contact with the local NHSP co-ordinator has been made.
	NHSP is developing at the school and is a feature of the School Improvement Plan or School Development Plan. All teachers acknowledge how the NHSP can contribute to pupil progress and achievement.


	National Healthy School Status has been achieved and is being maintained. The school has registered and is progressing as an ‘enhanced healthy school’.  Students, staff and school community members are fully aware of the impact of NHSS and enhanced healthy school status on the school and its community. They have a strategic vision of how NHSP and enhanced healthy schools should inform the school development plan in coming years.



	Information, Advice and Guidance

	7a
	Information Advice and Guidance (IAG) 
	Information, advice and guidance is ‘ad hoc’ and inconsistent. Staff are untrained and there is no quality assurance process in place. There are no clear lines of referral between the PSHE education programme and IAG arrangements. Referral to external agencies is ‘ad hoc’ and inconsistent. 
	Information, advice and guidance arrangements are developing and an embryonic information point is being established. Staff professional development needs have been identified and appropriate training is planned. Referral protocols are being negotiated between the PSHE education provision, the IAG arrangements and external support services. There is a developing relationship with the Connexions service. The school recognises the contribution the provision for IAG will make to support the school in evidencing ‘The effectiveness of care guidance and support’ in the inspection framework. 
	Information, advice and guidance is being developed and the school is working towards the 12 IAG quality standards. Use is being made of the ‘evidence indicators’ to support the development of IAG. A comprehensive information point has been established and is accessible to all students. A strong relationship has been established between the school and the Connexions service. There are clear, consistent referral protocols in place between the PSHE provision, IAG and external support services. The school routinely evaluates the provision for IAG and uses this information to support the school in evidencing ‘The effectiveness of care guidance and support’ in the inspection framework.


	Comprehensive information, advice and guidance arrangements are in place and fully meet the 12 IAG quality standards. These are monitored and quality assured through the ongoing application of the quality standards for children and young people’s information advice and guidance.



	Community Involvement

	8a
	The use of ‘expert visitors’ (people with specific expertise) or ‘witnesses’ (people with unique experiences).
	Community members including local professionals are used as visitors on an ‘ad hoc’ basis. Their input is ‘issue driven’, learning is passive and the learners have no control of the process. No policy or guidance is in place.
	School plans for the involvement of community members including local professionals are in line with school policy and QCA guidance.  Young people have opportunities to engage with and question ‘expert visitors’. 
	Community members including local professionals are used to support the PSHE education curriculum and receive clear guidance on their role and purpose. Visitors understand where their contribution fits into a planned spiral programme.

Their involvement is the result of discussion with learners who help to create the agenda. Learning is well planned in collaboration with the ‘visitor’ and evaluated by staff and learners.


	Community members including local professionals are used to support the PSHE education curriculum and are involved in planning activities in collaboration/partnership with the PSHE education co-ordinator and the learners. The agenda for their input and the learning process is largely researched, managed and evaluated by the learners.  



	8b
	Voluntary and Statutory organisations and Non Government Organisations (NGOs) and agencies


	No use is made of other providers.
	The school makes some use of local and national agencies as a resource including local and national employers, the Primary Care Trust (PCT) and school nurse.
	Mapping of local community and health resources has been undertaken and their use is planned for in PSHE education.  Representatives from local industry and commerce and further and higher education providers all inform practice in PSHE education. 
	Members of the community organise, support and initiate activities in the school as part of the arrangements for enhanced healthy schools and extended services. Students and teachers invite speakers to increase awareness.  Members of local and national industry and commerce work in partnership with the school to support work-related learning, careers education and guidance and to inform curriculum planning.

	8c
	Website/use of ICT
	The school does not have a website at all or, has a website but it does not have a PSHE education page.
	The school has a website which includes a PSHE education page but it is not easily accessible to parents, carers and the community.
	The website is effectively managed and includes PSHE education information and relevant links to local and national resources and services. The PSHE education teaching programme, opportunities for pupil participation, examples of pupils work and achievements are published on the site.  
	Students assist in the management of the PSHE education pages on the website. The website is dynamic and provides information, resources, services and links for students, parents and carers. There is an opportunity for parents and carers to make comments about the PSHE education programme.



	8d
	Keeping parents, carers  and local community informed
	Parents, carers and local community are generally unaware of the school’s approach to PSHE education.
	Information is available in school newsletters to the community. Parents and carers know what their children are being taught in PSHE education.


	Parents, carers and local community are kept informed through regular newsletters, the school website and through participation in PSHE education activities. Parents and carers are offered ideas and opportunities to extend their children’s learning in PSHE education 
	Parents, carers and local community are invited to participate in workshops on specific aspects of PSHE education such as careers interviews, work experience, enterprise simulations, SRE, Drugs education, bullying, local issues, human rights, and fair trade. Parents, carers and community members are also invited to give or take part in talks.


The Secondary School Self-Evaluation Tool for PSHE Education Nick Boddington from original work by John Lloyd (DFES) and Chris Waller (ACT) 2006
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