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Extended activities and services in and around schools

‘Extended schools provide a range of services and activities, often beyond the school day, to help meet the needs of children, their families and the wider community.’

DfES (2005) Extended schools: access to opportunities and services for all – a prospectus

Extended schools support the delivery of services to address the five outcomes of Every Child Matters: for children to be healthy, stay safe, enjoy and achieve, make a positive contribution, and achieve economic well-being. By 2010 it is expected that children and young people will have access to the following services from the ‘core offer’ in the extended schools prospectus: 

· high-quality wraparound childcare, either on the school site or through local providers, 8am to 6pm, all year round
· a varied menu of activities beyond the school day – that is, study support (including extension, enrichment and enabling activities, sports and visits)
· parenting support, parenting programmes and family learning
· referral to specialist support services – for example, mental health services, speech therapy, and sexual health advice
· community access to ICT, sports and arts facilities, including adult education.

The development of the extended schools’ core offer involves all schools to some extent – that is, the DfES does not expect all primary schools will offer services on their own site, but they will need to work with a range of local providers to ensure access to extended services. Secondary schools will be expected to open from 8am to

6pm, all year round, offering a range of activities for young people.
There is no one blueprint or model for an extended school, and schools will not be expected to provide the range of extended activities and services alone, but rather to work in partnership with other schools and partnership agencies.

It is likely that many schools will form clusters, which will enable individual schools within the cluster to lead on particular areas of provision and will help ensure that local, identified needs are met.

The extended services and activities offered will need to be based on a consultation process with parents/carers, young people, staff and the local authority and, ideally, with the wider community and across agencies. It will be most effective if consultation is ongoing and strategic.

Extended schools will, therefore, become key partners in local authority strategy and in the commissioning of services as part of the children’s trust arrangements.

Governing bodies have a key role to play in the

development of extended activities and services. The National Remodelling Team (NRT) has worked with the National Governors’ Association, Co-ordinators of Governor Services and ContinYou to produce Extended schools – a guide for governors 1 (2006). A guide to roles

and responsibilities regarding extended schools, along with examples of models of governance, can be found on the Teachernet (extended schools) website: www.teachernet.gov.uk/extendedschools

The Quality Development Framework (QDF)

The QDF is a flexible self-evaluation tool for self-review, planning and quality assurance. It is designed to accommodate the extensive range of activities and services provided by schools that contribute to community development, and it recognises that growth takes place when people have opportunities to set their own goals.

The QDF is a framework for schools and clusters of schools* engaged in extending provision, which recognizes the ongoing and developmental nature of this process. 

It is envisaged that engagement with this QDF will also help schools to complete their self-evaluation form (SEF), as required under the new Ofsted inspection process, and will contribute to evidence gathering for a range of

purposes.

The QDF is designed as a tool for schools within the context of partnerships. It  acknowledges that partnership and cross-agency working is essential to extending activities and services, and also that some of these partners will be members of extended school clusters or consortia. It is school based in its focus and, while fully acknowledging the importance of integrated services and community regeneration, it seeks to help schools to relate extended provision back to learning and the achievement agenda.

*Throughout the document the term ‘cluster’ refers to collaborative consortiums, federations or formal partnerships formed by schools and other partner agencies for the purpose of extending activities and services.

The QDF:

· identifies common principles in the provision of extended activities and services, drawing on examples of good practice from around the country
· provides a common quality framework with identifiable success criteria, which all schools can use to evaluate and improve practice
· establishes a clear process for self-review, evaluation and recognition of achievement at one of three levels of good practice.

As a framework for self-evaluation, the QDF can:

· help, through a process of review, to ensure that activity is closely linked to overall purposes and is specifically targeted at identified needs
· pin-point areas for development and help set priorities for future action
· ensure that all stakeholders, including parents, governors and young people, are involved in extending activity
· provide a foundation for building partnerships with other agencies and services, including youth and community, social, health and other services, based upon recognised standards of good practice
· provide a benchmark for internal and external comparison.

4 Quality Development Framework (QDF)

Categories of good practice

The QDF identifies three categories of good practice across fifteen themes:

Emerged

Good practice in this category will demonstrate that there is clarity of purpose and coherent planning. Extended activities and services (EAS) will meet local needs and there will be a clear link with the purposes and goals of extended schools in order to meet Every Child Matters (ECM) outcomes. There will be a continued commitment to the development of EAS to meet the requirements of the core offer.

Themes 1 to 10

Audit and planning tool – pale blue
Quality themes

1 Having purpose

2 Finding out what’s needed

3 Getting the ethos right

4 Getting the best from resources

5 Involving the community

6 Letting people know

7 Selecting providers and building the right team

8 Developing partnerships

9 Managing improvement

10 Developing programmes and services

Established

Good practice in this category will demonstrate a commitment to continuing improvement and increasing community ownership.  schools/clusters will be self-critical, able to address weaknesses and build on strengths, with an understanding of self-evaluation and the ability to use it effectively in the development and quality assurance of the core offer and other EAS.

Themes 1 to 12

Audit and planning tool – red

Quality themes

1 Having purpose

2 Finding out what’s needed

3 Getting the ethos right

4 Getting the best from resources

5 Involving the community

6 Letting people know

7 Selecting providers and building the right team

8 Developing partnerships

9 Managing improvement

10 Developing programmes and services

11 Learning together

12 Developing teams and team members


Advanced

Good practice in this category will represent the leading-edge of practice, involving young people, parents/carers, the wider community and multiagency partners in goal setting, planning and developing EAS. Schools/clusters will have the conviction, confidence and expertise to train and to lead others as national centres of excellence, in all areas of EAS.

Themes 1 to 15

Audit and planning tool – dark blue

Quality themes

1 Having purpose

2 Finding out what’s needed

3 Getting the ethos right

4 Getting the best from resources

5 Involving the community

6 Letting people know

7 Selecting providers and building the right team

8 Developing partnerships

9 Managing improvement

10 Developing programmes and services

11 Learning together

12 Developing teams and team members

13 Measuring the difference

14 Getting and demonstrating results

15 Getting a return on investment

The self-evaluation process and recognition of quality

The QDF does not take the form of tightly prescribed standards to be met, but instead sets out questions and suggests ways in which the evidence of good practice may be found. It provides guidelines for schools and clusters wishing to develop EAS and offers a whole-school/cluster review and planning process as part of school improvement.

How well a school/cluster answers the questions in each section of the QDF will determine how it categorises itself against the standards for emerged, established or advanced status. Extending schools/clusters all have individual strengths and aspects that are less well developed. The profile of the provision is likely to run across two or even three of the categories of good practice.

The extent to which a school is able to provide evidence to back up its judgements and submit this evidence to testing adds rigour to the process. With a formal and structured body of evidence to support self-evaluation, there is the possibility of external scrutiny and recognition of quality.

The QDF provides a framework for building a portfolio of evidence that can be put forward for scrutiny at one of three levels. It is expected that schools/clusters will have the support of a critical friend, who is likely to be a local authority advisor or a national critical friend from one of the supporting organisations.

The process of peer scrutiny and quality recognition has been used nationally with considerable success for study support across schools, the DfES Playing for Success initiative and other providers, including libraries, Summer and Children’s Universities and community provision. Quality in Extended Schools (QES) has been modelled on the Quality in Study Support (QiSS) recognition process and is accessible through the QiSS organization (www.qiss.org.uk). 
 (QDF)

Using the Quality Development Framework

Each of the fifteen themes within the QDF is set out over a two-page spread and includes the information shown on this page and the next.


Theme

(Text commentary)

This consists of a short introduction to the theme and an explanation of its significance to the process of extending services. (NB Throughout the document the abbreviation EAS refers to extended activities and services.)

Questions to ask

This consists of questions that need to be addressed to ensure that relevant issues, principles and values are examined.

The questions are arranged in ascending order of challenge.

At Emerged level it is expected that answers can be provided for the first few questions. At Advanced level all questions should be answered with confidence.

Evidence to show

This suggests examples of the kind of evidence that might be used to demonstrate how the questions have been addressed. Evidence may be quantitative (eg costings, statistics, registers) and/or it may be qualitative (eg case studies, testimonies, written evaluations); it may be documentary (policies, applications for funding), visual, products or testimonies from individuals or groups.

Testing the evidence

This gives examples of how the evidence might be examined and validated by asking questions of one or more groups of stakeholders, including school-based staff, management teams, young people and other service users, multi-agency partners and members of the wider community.
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Emerged

(Profile)

These are intended to describe what good practice at each of the three levels might look like across a range of extended activities and services. 

Established

(Profile)


Advanced

(Profile)



(Exemplar)

These provide brief illustrations of some of the key principles in action at each level 

(Exemplar)


(Exemplar)

Section 1: Having purpose

Schools develop extended activities and services (EAS) for a range of purposes. These are informed by national priorities, including the greater integration of children’s services. They will also reflect ongoing local needs analysis and schools’ priorities. Growth will depend in some measure on the level of whole-school engagement and whether goals are explicit, public and shared. Agreeing, sharing, refining and reviewing purposes should encourage as wide a dialogue as possible between school staff, young people, parents/carers, partners, multi-agency partners, the wider community, and other key stakeholders. Schools’ management teams and governing bodies should be aware of their role in community leadership. The true test of commitment to these goals will be gauged through the language that people use to talk about them, the way they are written down, and the approach taken to formulate policy and to guide, monitor and evaluate practice.
Questions to ask

· Why have the current EAS been introduced?
· Who has been involved in discussing the purposes and setting goals?
· What are the intended benefits for: young people, the school, parents/carers and families, the wider community?
· What analysis of community need has taken place? How has it been used?
· How is the governing body involved?
· How do purposes relate to Every Child Matters (ECM) outcomes?
· How do purposes relate to school priorities and young people’s achievement?
· How do people find out about the purposes and potential benefits?
· What children’s services or LA data have been used?
· How are purposes discussed, analysed and reviewed by multi-agency partners?

Evidence to show

Examples of documentary evidence might be:
· vision or mission statements; policy statements
· development/business plans
· local audits, evaluations, needs analysis, area reviews, consultation documents
· posters around the school/cluster in community locations/other services
· newsletters sent to a range of stakeholders
· media reports
· success criteria or performance indicators
· records of meetings, including governors’ meetings
· LA strategy documents/policy links.

Testing the evidence
Questions to school/cluster contact/co-ordinator/ management team:

· Tell me what you see as the three main purposes of EAS for young people, parents/carers and the community.
· What would stakeholders say about purposes if they were asked?
· Where can I find out about your purposes? Which planning and policy documents would I need to see? Which LA documents would be relevant?
· Give me an example of how your purposes link to the outcomes of Every Child Matters.
· Tell me to whom I should talk, to get different views of these purposes.
· Show me how EAS support the school/cluster development priorities. How do they link with wider partnership agendas?
· What does analysis of your evidence tell you about how provision might be changed/developed in the future?

Emerged

The extended schools agenda may still be relatively new but has, nonetheless, a clear sense of direction and purpose. EAS may have started up without long-term planning, perhaps beginning their life in response to an identified need, but there is an agreed development plan that clearly sets out the main purposes of the EAS, describing what they are and whom they are for. Attempts will have been made to recognise and clarify some longer-term goals in consultation with key stakeholders and the wider community, as part of an ongoing review process. Policies will have been developed to reflect this. Emerged schools demonstrate an awareness of community leadership.


Established

The purposes of EAS are embedded in whole-school development planning, which has been informed and agreed by the extended school team with input from key partner agencies. The purposes are conveyed in a variety of ways and in language that is accessible to a wide range of possible users, including young people, parents/carers and the wider community. Planning describes how purposes will be translated into practice, the resources needed, and the process by which the plan is shared and kept under review. Established schools continue to develop EAS through ongoing dialogue and review, which enables them to respond to changing priorities, local needs and national strategies.

Advanced

Advanced practice keeps purposes and policy under continuous review as an integral part of the school annual self-review process. Purposes are discussed not only by staff in school, but by young people, parents/carers, the wider community and multi-agency partners. Development time is set aside to re-examine purposes and priorities, widening the scope and direction of the extended school along with all stakeholders. Advanced schools have a structured, ongoing dialogue with their communities and other schools, and provide leadership and direction in the development of EAS. There is a clear understanding of the purposes of other agencies and how these might be complementary to the school’s core purposes and practice

Section 2: Finding out what’s needed
Extended school provision varies across the country. This is because needs and contexts differ and what works in one place may not work somewhere else. Simple copying or transplanting of practice may not be appropriate. The local context should be reflected in the development of EAS – for example, the availability of childcare in the local community. The first step is to consult young people, parents/carers and the wider community about their needs and expectations. The development of EAS should be based on a careful analysis of what already exists and identification of what needs to be developed. Schools with existing provision will need to be aware of other activities and services in the locality. They will need to work with other schools, the local authority, other agencies and wider partners to develop EAS that meet local needs. Where schools are collaborating closely as part of a cluster, they are likely to take a lead role in a particular aspect of the core offer.

Questions to ask

· What are the identified, community needs?
· What resources, activities and services already exist in the area? How well do they meet local needs and address the extended school core offer? Where are the gaps in provision?
· How do the school’s/cluster’s EAS help to address identified priorities and ECM outcomes?
· How have young people, parents/carers and the wider community been consulted about needs?
· Who are the groups and individuals most in need and how have they been identified? What has happened as a result?
· What is the timetable for consultation and review?
· Which agencies and individuals can bring additional insights and expertise to the planning process?
· How does the school/cluster work with other agency partners to share data on needs and plan provision together?
Evidence to show

Examples of documentary evidence might be:
· school/cluster development plans, action plans, data analysis
· audit of current provision, showing types of provision and levels of take-up – for example, childcare provision
· surveys/questionnaires/focus group findings from young people, parents/carers and the wider community
· notes/summaries of meetings – for example, with community groups, multi-agency partners, employers, the LA, and so on
· letters to parents/carers/community members and their responses
· reports/evaluations of need, provision/cost-effectiveness of different options
· consultation documents at LA level, and local learning plans
· Charter Mark
· needs analysis from other agencies.
Testing the evidence
Questions to young people, parents/carers and community members:

· Tell me what there is to do around here – for example, after school, at weekends, during holidays. What are facilities and services like?

· Do you take part in extended activities and services provided by the school/cluster? What activities/services would you like to see provided that are not available at present?

· Have you ever been asked what you would like to see provided for young people, parents/carers and the wider community? What happened as a result?

Questions to partner agencies:

· What activities/services do you provide?

· What data do you have on community needs and gaps in provision? In what ways do you share this with the extended school/cluster?

· Give me some examples of your input into joint initiatives. What is the process for ongoing evaluation, data sharing and review?
Emerged

The importance of looking at the needs of school, community and potential users is recognised. Needs analysis is seen as essential to give as accurate a picture as possible of the needs of user groups. EAS are a response to the needs of young people, parents/carers and the wider community, and are based on systematic procedures as part of a process for finding out what is needed. The benefits of such analysis contribute to sustained planning and provision.

Established

There is continuous consultation and review to which EAS provision responds as  school/cluster and local and national priorities emerge and change. Managers, team members, providers and multi-agency partners are keen to develop their expertise in using needs analysis and other data, and young people, parents/carers, and the wider community are fully involved in the debate. Both users and providers have a voice and have structured opportunities to inform the planning process.
Advanced
Advanced practice brings with it a culture of continuous improvement, which places a premium on listening to stakeholders, including young people, staff, parents/carers, multi-agency partners and the wider community. Needs analysis is integral to development planning. Advanced schools/clusters build intelligence networks that are able to respond to the needs and views of the wider community and to the particular needs of the most disenfranchised groups.
Section 3: Getting the ethos right
Ethos is rarely accidental. It is carefully created to reflect a set of values and beliefs. It is the ethos of an extended school/cluster that brings people in and encourages them to participate. It is the feeling of the place, measured by a sense of well-being, and by the ease and informality of relationships. Ethos has two main elements – the physical and the human. The most important aspect of ethos is the human side. It is about how people are treated and how they talk to and interact with each another. The scope for personal freedom and a feeling of support and mutual respect are of key importance and feedback from users is vital in creating and sustaining them.

Thought also needs to be given to whether physical space is ‘fit for purpose’ and caters for the variety of users and range of services and activities. While physical space may not always be ideal, it is important to consult users and take external advice on how to make the most of the physical environment, and to use it to reflect beliefs about learning and working relationships and the underlying values and ethos of the school/cluster.
Questions to ask

· What should a first-time user ideally feel when he or she comes through the door?
· What range of opinion has been sought and who else might be asked about the development of ethos?
· How well are different social and learning needs catered for – for example, for people with physical disabilities?
· How is a commitment to a positive ethos shared amongst team members and partner agencies?
· What has been done to increase understanding of ethos – for example, through visiting other schools or organisations or studying models of ethos?
· How does the ethos of the school/cluster promote learning or engagement for a range of individuals/groups?
· How might ethos contribute to the outcomes of ECM, such as staying safe, or enjoying and achieving?
· What evidence is there that the ethos is working?
· What has been learnt that provides criteria for evaluation and will inform policies?
Evidence to show

Examples of documentary evidence might be:
· plans, drawings, sketches, models, videos, photographs
· minutes, the equal opportunities policy, discussion papers on aspects of design
· comments from a suggestions box, solicited or unsolicited testimonies, letters
· wall displays – for example, work produced as a result of EAS or photographs of events, and so on
· evaluations by visitors – both formal and informal
· surveys of users and non-users, using criteria or ‘ethos indicators’
· evidence of changes and developments made in response to consultation with users
· school policies.
Testing the evidence
Questions to young people, parents/carers, community members:
· What would make you want to come to extended services and activities (EAS) provided by this school/cluster? Why would you encourage your child to come? Why would you encourage your neighbour to come?
· What is attractive or exciting about the sites, resources or human relationships? Is there anything that would exclude certain groups or individuals?
· Are there EAS you would like to see offered differently? What would make them more attractive?
Questions to school contact/co-ordinator/management team:
· How do you know what works?
· Give me five indicators that a visitor could use to measure the ethos of the school/cluster.
· Show me how you share your ethos and sets of values and beliefs within the team and with others.
· Show me some changes you have made to improve the ethos within extended activities and services. Tell me what brought these changes about.

Emerged

Emerged schools/clusters recognise the importance of a shared set of values and beliefs, which are reflected in human relationships and the use of physical space. Some thought has been given to the kind of place that would attract people of different ages and be user-friendly. Spaces are suitable for purpose and there is a sense of warmth and welcome and an informality of relationships. Consideration is given to ways in which provision might be more differentiated to take account of different needs, including access and provision for people with physical disabilities. There is an awareness of the need to offer equality of opportunities.

Established

People are able to speak about the ethos knowledgeably because it is not accidental, but something that has been thoughtfully created and maintained. The needs of a range of user groups are catered for in the design and use of space, and how and when activities and services are offered. Team members are committed to creating and maintaining the right ethos and there is a willingness to explore and respond to new ideas in partnership with other agencies. Young people, parents/carers and the wider community contribute to the ethos and have an increasing sense of ownership of how provision should develop.
Advanced

There is a well-developed understanding of ethos in physical and human terms. EAS take account of the needs of a wide range of different user groups at different times, including hard-to-reach groups. Provision is differentiated and able to respond to changing needs and circumstances, offering innovative solutions. Advanced practice is not afraid to experiment with, and pioneer, new ideas. Users, providers, multi-agency partners and other stakeholders have a strong sense of ownership of EAS and are part of a culture of shared values and vision.
Section 4: Getting the best from resources
Extended schools/clusters enjoy a range of resources that can be opened up to users. For some, the most valuable resources are people and their expertise, while for others access to material resources, new technology, facilities or childcare is a priority. Consideration needs to be given to ways in which access to resources can be made more cost-effective – for example, through being able to make the most of existing resources. Effective collaboration between schools, other agencies and the wider community will optimise the use of existing resources, including staffing, in order to meet identified needs in the school/cluster and address resource gaps. When recruiting staff and providers, the power of involving young people and members of the community as educators and mentors should not be underestimated.

Potential access to funding is increased through collaborative approaches from the school/cluster and other partners – for example, by submitting joint bids as part of an agreed strategy. When bringing new funding and resources on-line, schools, clusters of schools and wider partnerships identify exit strategies. As EAS develop and grow, planning for sustainability becomes a crucial part of the process.
Questions to ask

· What resources (human, physical and financial) are available for EAS?
· What are the implications for site security and health and safety, and how can obstacles be overcome creatively?
· How effective is the school/cluster in securing ongoing resources and funding?
· How have community resources been shared or pooled? What further resources might be identified within other schools, agencies, businesses and community groups?
· What structures are in place to help deploy human resources appropriately and sensitively – for example, matching skills to needs, maintaining work-life balance?
· How are young people, parents/carers and the community involved in generating new resources? What role do governors play?
· How have shared resources impacted on identified priorities and addressed needs?
· How is sustainability planned for, and what exit strategies exist?
Evidence to show

Examples of documentary evidence might be:
· audits of physical resources
· costings – for example, of provision, security, care-taking
· bids for funding, business plans, planning applications
· audits/surveys of available resources in the school and other organizations

· minutes of governors’ meetings
· evidence of training/induction and continued professional development
· surveys of current users and patterns of demand and resource usage
· needs analysis for different user groups
· joint bids/plans showing collaboration with other organizations

· staff policies
· evaluations/impact evidence.
Testing the evidence
Questions to school/cluster contact/co-ordinator/ management team:

· Show me your policy and practices for health and safety, child protection and site security.
· What additional resources does the community have access to as a result of EAS?
· Who do you share resources with and what are the benefits for the school/cluster, partner agencies and the wider community? What impact evidence do you have?
· Give me an example of resources in the school or community, which you would like to use but to which you cannot get access.
· What plans do you have to gain additional resources from funding or sponsoring bodies, such as charities or businesses?
· Which staff are involved in EAS from within the school/cluster and from partner agencies? What can they offer and why are they involved?
· Show me how you plan for sustainability.

Emerged

Resources are seen as including both the human and the physical. Concerted attempts are made to ensure that the deployment of personnel and the provision of resources matches user needs as closely as possible. Thought has been given to work–life balance and there are increasing opportunities for staff from other agencies to deliver EAS. The use of physical space and the management and use of resources is monitored with an eye to improving provision in the future. Feedback from users is valued and resource use is reviewed accordingly. 

Established

Efforts are made to ensure that both human and physical resources are appropriate and used to optimum effect. Time and energy are invested in exploring, managing and developing the resources that are available within the school/cluster and the community, as part of change management. Resource provision is responsive to changing needs and priorities. New ways of opening up resources to wider and more flexible access by young people and the community are identified and multi-use spaces are the norm. Staff expertise within school is utilised and providers are also drawn from a range of other agency partners.
Advanced

There is a multi-agency approach to resources and impact is carefully measured. Robust management ensures that resources within the school and the wider community contribute to the continuous development and invigoration of provision and resource management is a key contributor to future vision. Team members perform multiple roles and resources are multi-purpose. The potential of new technology is maximised and provision is cost-effective. Financial planning is undertaken as part of the annual review to ensure long-term sustainability of provision.
Section 5: Involving the community
Involving individuals and the wider community in assessing needs and planning provision gives them a stake in the extended school/cluster from the beginning. People are more likely to engage with EAS which meet their needs and for which they feel some kind of ownership. However well established, programmes benefit from continuous review and sometimes restructuring in the light of participants’ satisfaction with provision or their changed expectations and needs. The quality of EAS is tested by the degree to which everyone feels that they can affect decisions and influence ethos and development. This can also contribute to the personal and professional development of providers, enabling them to develop high-quality activities and more effective services and to learn alongside their client groups. While initially the community (including young people, parents/carers and community groups) is likely to be involved through audit and consultation, it will increasingly become engaged in planning, delivery, promotion, evaluation and review.
Questions to ask

· How have individuals and community groups been consulted about the purposes and content of the EAS?
· In what ways does the community play a part in informing others about the purpose and range of EAS on offer?
· Which sections of the community are less involved or harder to reach? How might this be addressed? Who has the opportunity to influence the learning/care environment?
· What is the role of voluntary groups and multi-agency partners? In what ways do they have an input into EAS? 

· How are users/learners involved in planning, delivery, budgeting, promotion or administrative decisions?

· How are users/learners involved in evaluating the effectiveness of the EAS?
Evidence to show

Examples of documentary evidence might be:
· consultations and audits

· attendance records and analysis of patterns of attendance
· evidence of steering/advisory meetings
· responses to community ideas and inputs
· community involvement in newsletters, fundraising posters, and other ways of promoting EAS
· action plans showing community contributions and roles – for example, taking part in planning, delivery, management, evaluation
· evaluations showing individual user and community contributions
· minutes, joint plans showing community involvement in development planning
Testing the evidence
Questions to school/cluster contact/co-ordinator/ management team:

· Describe to me how people access and engage with EAS.
· Show me some examples of how adults and young people help to promote the EAS within the school/cluster or community.
· Give me some examples of EAS that exhibit community ideas or influence.
· Who from amongst your community (including young people) has contributed as a facilitator, deliverer or manager of EAS, or might do so in the near future?
Questions to young people, parents/carers or community members:

· Is it easy to get involved? Are your ideas welcomed? How are you able to influence decisions and take the initiative?
· What benefits and/or skills have you gained through involvement in EAS? Where would you like to take this next?

Emerged

There is a growing recognition of the importance of community outreach. Those who use the services have an increasing involvement in planning the activities and services and a say in what happens on a day-to-day basis. Consideration is given to ways in which greater responsibility might be given to individuals and the community in the future. Structures are in place that encourage the engagement of people of all ages.

Established

Community involvement has become part of the routine and there is evidence of young people and/or adults taking the initiative and making decisions. Procedures are in place to increasingly involve users and wider community stakeholders in planning, delivering and reviewing provision. Young people and adults recognise that exercising responsibility enhances skills which will benefit and empower them throughout their lives.
Advanced

The community is visibly empowered and has confidence in its roles and responsibilities, clearly deriving energy through its ownership of EAS. Young people, parents/carers, community members and all stakeholders understand that taking initiative, teamwork, decision making and responsibility for others are core skills of lifelong learning; this awareness is integral to purposes and development planning. Structures are in place to enable all users/learners and wider community stakeholders to shape and drive the EAS forward.
Section 6: Letting people know
It is important for people to know not only that EAS exist and when they are available, but also what and whom they are for. The message which goes to young people, parents/carers and the wider community has to be one that is attractive and inviting and tunes into people’s needs and interests. In this respect there is a great deal to be learnt from marketing techniques and from the four ‘AIDA’ rules of advertising – attention, interest, desire and action. The development of EAS is likely to be accompanied by increasingly sophisticated methods of communication and new technologies. There is also a wider policy-making, political and media audience which needs to be informed of the purposes and successes of EAS. Sustained growth and access to resources will depend on good communication with multiple audiences.
Questions to ask

· What are the communication structures within the school/cluster and with partner agencies?
· Who are the target audiences for different kinds of information?
· What are the most effective media for communication with different audiences? How is information targeted at harder-to-reach groups?
· How is new technology used to publicise EAS and share information?
· How accessible is the information to the wider community? What are the difficulties?
· What are the different aims of publicity – for example, attracting attendees, informing stakeholders, celebrating success? What other purposes might be served by reporting outcomes to a wider audience?
· How can other agency partners help with publicity? What can be shared?
· What role do young people and community members play in sharing good practice through workshops and conferences locally, regionally or nationally?
Evidence to show

Examples of documentary evidence might be:
· posters, art work in schools and other community settings
· publicity in the community, street, shops, youth clubs, local businesses
· flyers, newsletters – for example, sent to staff, partners, young people, parents/carers and the wider community

· websites
· news stories and features in local and/or national newspapers
· advertising on local radio
· mention on local and/or national radio or television
· inclusion in good practice guides or publications by, for example, the local authority
· annual reports and development plans
· presentations or workshops at conferences/seminars
· Charter Mark.
Testing the evidence
Questions to young people, parents/carers or community members:
· How did you find out about EAS?

· How much do your friends/parents/carers/neighbours know about EAS?
· What would you say are the best kinds of publicity for the EAS? Can people you know access them easily?

· Tell me how you are involved in letting people know.

Questions to school contact/co-ordinator/management team:

· What groups of people don’t engage in EAS? What has been done, and might be done, to attract these groups?

· What advice would you give to someone about to set up an EAS who doesn’t know how to get users to come to them?

· Show me some examples of interactive technology used in marketing your EAS.

· What developments or growth have come about as a result of sharing success and disseminating impact?
· What does analysis of your evidence tell you about how provision might be  changed/developed in the future?

Emerged

There is clear recognition of the importance of publicizing and promoting activities and services in order to encourage participation. The importance of the community as an audience is acknowledged and steps are taken to find attractive and accessible ways of keeping it informed. Different ways of communicating are being explored and efforts are being made to create attractive and accessible provision and to publicise success to a wider audience.

Established

Opportunities are taken to publicise the EAS in different ways as part of an agreed and regularly reviewed information strategy. Local and/or national media are used wherever possible, All stakeholders and a wider audience are kept informed of the purposes and impact of EAS. Feedback mechanisms are in place and the community uses shared information to inform practice and future developments. Users contribute to publicising and disseminating information.
Advanced

Every opportunity is taken to use information dissemination as a learning experience. Good practice is shared through case studies and other publications. Sophisticated technologies are used across communities, locally, nationally and, in some cases, internationally, to disseminate what has been learnt and the school/cluster takes a lead role in training and supporting the development of leading-edge practice.
Section 7: Selecting providers and building the right team
EAS provide opportunities for learning and access to services in a range of ways. The selection of the right people is therefore crucial. A range of professionals, including teachers, support staff, youth workers, play leaders/childcare staff, parents/carers, employers and volunteers from the community, bring complementary skills and experience. Equally important are their attitudes and beliefs. Staff may be employed by partner agencies, but should understand their role within overall provision and show a commitment to shared values and goals. They will share a belief in the uniqueness and potential of everyone and have a willingness to learn from colleagues, young people and community members. The recruitment process should be informed by what the school or cluster is trying to achieve, the tasks to be performed and the qualities needed.
Questions to ask

· What can school-based staff offer? What other groups, individuals or agencies can contribute?
· How are change teams involved in planning the staffing structures for EAS?
· What kinds of people might be most helpful in terms of skills, abilities and qualities?
· How are team members (paid and voluntary) recruited, deployed and mentored?
· What appointment procedures are in place?
· What are the criteria for the selection of team members for different purposes?

· What guidelines are in place for rates of pay?
· How are policies agreed and shared with other agency partners?
· How are governors, young people and community members involved in the selection process?
· How are new team members inducted? How are they encouraged to learn about, and contribute to, shared values and goals?
· What performance review or supervision arrangements are in place?
Evidence to show

Examples of documentary evidence might be:
· list of staff/providers with relevant experience and expertise
· feedback from young people, parents/carers and the wider community
· questionnaires, surveys or needs analysis
· selection criteria, job descriptions, person specifications
· audits of the interests, skills and talents of staff, students, governors and parents/carers
· evidence of training and development opportunities
· policies and procedures on: equal opportunities, health and safety, child protection, rates of pay, grievance and discipline, work–life balance
· policies and procedures for monitoring a match between users and providers
· induction procedures
· partnership and/or service level agreements
Testing the evidence
Questions to school/cluster contact/co-ordinator/ management team:

· Describe the selection process. Show me the policies agreed within the school/cluster and with other agency partners.
· Do all team members support the ethos of the EAS? Is there a sense of common purpose among all team members? How do you know?
· What procedures are in place if there is a concern about a member of staff or a complaint is received

· Are there any examples of young people or community members being involved in selection or induction procedures?

Questions to team members from the school/cluster or partner agencies:
· What were the selection and induction processes like?
· Who are your colleagues in the EAS team?
· What support and performance reviews are you offered?
Emerged

Clear guidelines and procedures are in place to recruit team members with appropriate skills and expertise, and to match these to identified needs. Account has been taken of child protection, equal opportunities, health and safety, insurance policies and work–life balance. Consideration has been given to the use of volunteers and to the range of agencies and individuals who might contribute. Clear guidance for rates of pay exists.

Established

An effective extended school/cluster team has been established within which clear roles are defined. Clear criteria for recruitment, selection, appointment and retention reflect the varied job roles. The scope of thinking has expanded to include non-school-based providers and their ways of working. There is a programme of induction for paid and voluntary staff and a structure for their professional development. There is a shared understanding of purposes, values and goals. Extended schools provide an increasing opportunity for learning from each other.
Advanced
The extended school/cluster team has expanded as a result of effective monitoring and continually improving links with other organisations and partners. Training for team members is part of review and development planning. Diverse ways of recognising, rewarding or accrediting the various contributions are in place. School-based staff and external providers adopt and adapt practice from each other.
Section 8: Developing partnerships
Strong partnerships are integral to EAS. As provision develops, thinking is expanded and boundaries are extended. Sources of additional support in cash and kind are considered. The potential of wider collaboration is recognised. Effective development of partnership working needs to take account of the range of stakeholders, services, agencies and organisations who already invest in education, lifelong learning, child development and family support. They may already support the curriculum or be acting as a community resource. Healthy intelligence networks and strong links within an authority enrich provision through the pooling of expertise. The quality of the provision is directly related to the partnerships it creates and encourages, and to the working ethos within the partnerships. Active partnerships are the key to long-term sustainability.
Questions to ask

· Which partners are already being worked with? Which other potential partners might be involved?
· How are relevant partners approached and engaged?
· What do partners need or want from a relationship with the school? How can prospective partners approach the school?
· How are parents/carers involved as partners?
· How do partnerships address local needs and reflect purposes, priorities and ECM outcomes?
· What are the communication structures for the school/cluster and partners? How do different governing bodies work together?
· How is joint work planned and managed and how are joint decisions made? Who leads this?
· What is done to help all partners gain the maximum benefits from joint resources, experience and know-how?
· How can partners raise issues and share concerns? How is work with partners celebrated?
Evidence to show

Examples of documentary evidence might be:
· development plans and strategy documents
· joint applications for funding
· joint advertising or media coverage
· notice boards with letters, commendations
· displays, photographs, sponsorships
· partnership agreements
· training and development programmes
· minutes of meetings
· steering/advisory board minutes
· evidence of joint work on EAS
· partnership newsletters
· communication strategies
· associate membership of governors on relevant groups
· membership by school-based staff on partnership, community or LA groups.
Testing the evidence
Questions to school/cluster contact/co-ordinator/ management team:

· Describe for me how you identify and approach possible partners.
· Show me aspects of EAS that are a direct result of partnership efforts, or that might benefit in the future.
· Explain what value has been added to your work by your partners. Give me an example of what they got out of their involvement with you.
· Give me some examples of jointly-delivered activity. How do you address problems and review progress together?
Questions to partners:

· What do you expect from your partnership with the extended school/cluster?
· What are your purposes and how many of these are shared with the school/cluster and link to the outcomes of Every Child Matters?
· How are you involved in resourcing, decision making, delivery, evaluation and review?

Emerged

Suitable partners have been identified and the value of partnership in supporting key aspects of the school’s/cluster’s work is recognised. Both school and partners benefit from working together. Joint activities take place and the training needs of staff and volunteers are being considered. The contribution that parents/carers and wider community groups can make is acknowledged and discussion is taking place about the potential benefits of wider collaboration. Mechanisms are being explored to manage joint working and effective information sharing.

Established

Established extended schools/clusters experience the benefits that embedded partnerships bring. They are part of a local network, where information is exchanged on a regular basis, resources are shared and joint planning, training and delivery takes place. Some evidence of joint bidding for funding and other resources exists. There are structures in place for partners to contribute to planning and developing the programme.
Advanced

Long-term plans are in place as a result of joint development planning and identification of future needs. Wider community partners are an integral part of the extended school/cluster, supporting it in applications for funding, in wider networking and in information exchange on a national and sometimes international basis. Innovative ways of working with partners are explored. Collaborative leadership is fully embraced, and this is reflected in management structures that enable the extended school/cluster to operate an effective multi-agency approach.
Section 9: Managing improvement
When an extending school or cluster works, this is usually because it is well led and managed, with an underlying clear purpose, strategy and direction. Visible and sustained support from senior management, across organisations, is essential to long-term success, and thought will need to be given to mechanisms for wider communication, collaboration and partnership working across a range of agencies and community groups. The community-facing nature of EAS requires a greater distribution of management. The voluntary nature of many of the activities calls for a lighter touch and a more collaborative approach than might be possible within a compulsory framework. This does not remove the need for rigour and accountability; in fact, it requires a strong sense of how that can be achieved through partnership working and community engagement in planning and decision making. Multi-agency partners will need to work within a framework of shared targets and performance indicators related to ECM and the core offer of extended services.
Questions to ask

· Who leads, co-ordinates and manages EAS?
· What selection criteria were used for the co-ordinator or management team? Is the management approach still appropriate?
· How does the co-ordinator or management team fit within the wider management structure of the school or cluster?
· What are the levels of freedom and responsibility?
· What are the principles of management of the school/cluster? How transparent and open to discussion are they?
· What structures exist to create a system of management that is more distributed and can readily respond to changing needs and circumstances – for example, is there a change team?
· How collaborative is the management of EAS? How are shared purposes, values and direction reflected in development plans and key policy documents?
· In what ways do the school/cluster and other agency partners respond to criticism, threat, change and opportunity?
Evidence to show

Examples of documentary evidence might be:
· job descriptions
· aims, values, mission statements
· policies, development plans, communication strategies
· diagrams showing the structure of the management team and governing body
· minutes of meetings at all levels
· evaluations, feedback, and self-assessment by co-ordinators/managers
· letters, memos of commendation, complaints
· impact evidence
· responses to complaints or crises
· rolling plans and review cycles showing innovation and development over time.
Testing the evidence
Questions to the management team:

· Show me examples of how the management of EAS is reflected in policy documents.
· When does the group meet and what are the individual and group responsibilities?
· Which partner organisations are represented? Who leads on different aspects of planning, delivery and review?
· Give me an example of how management has responded to change.
· How are purposes and values shared within the team?
· What would you say is the most challenging issue you have had to deal with as you have developed EAS? How was this resolved or progressed?
· Whose input might be missing from the team?

Emerged

Activities and services may still be at an early stage of

development, but the significance of co-ordinating provision will have been considered. This might include the appointment of a co-ordinator with a clear remit, and clear accountability and support. Alternatively, it may be a collective responsibility co-ordinated through SMT. The school will be actively seeking partnerships and the involvement of other stakeholders in order to broaden the management of EAS. Management structures will reflect the ethos of the extended school.

Established

Management has developed beyond structure and role to become more concerned with creating and maintaining a culture of shared responsibility, which includes non-teaching professionals and the governing body. There is collective accountability to the school, parents/carers and the community. The school encourages staff, young people and the community to take responsibility and to influence what happens. There are systems for feedback and review from the school to the community and vice versa. This is reflected

in whole-school development planning.
Advanced

Advanced practice has a capacity to handle innovation and change. It seeks new ways to become more effective through a strong sense of common purpose and a broad and integrated leadership team where young people, parents/carers, team members and the community contribute as key partners. It responds positively to challenges and is self-confident enough about purpose and quality to take risks. There is a strong system of evaluation to support its claims.
Section 10: Developing programmes and services
EAS aim to raise achievement and improve life chances through a programme that supports and complements the school curriculum. The balance of extended learning and leisure opportunities, together with community support and provision through childcare and family engagement, contributes to the raising of aspirations and enhances the quality of life. Thought needs to be given to what are the priorities for the school or cluster and the community it serves, and how these fit within wider local authority strategies and link to key national drivers related to Every Child Matters (ECM) outcomes and the extended school core offer. The programme will develop according to whatever learners and the community need at a given time to help them retrieve ground, taste success, build confidence, access childcare, re-engage with learning, and gain awareness of healthy living. Success depends to a large extent on how well the structure of the programme makes sense to the community, how it is thought through, and how it is reviewed on a continuing basis.
Questions to ask

· What range of activities/services is provided? How were the EAS decided on and why?
· What is the balance between learning activities and support and provision for the community?
· What is provided by the school/cluster and what is provided in partnership with other agencies?
· How does the programme address local issues and national strategy, such as LA plans or ECM?
· What evidence is there of the programme meeting needs? What is done to ensure that provision is being monitored and priorities are being reinforced?
· How does the community help to review and shape the programme?
· What impact have EAS had – for example, on numbers engaged, attainment, health targets, and so on?
· What mechanisms are there for the development and renewal of the programme over time? Who is involved in this?
· How are other agency partners involved in planning, delivery, development, evaluation and review?
Evidence to show

Examples of documentary evidence might be:
· timetable/s of provision and activities published programmes/menus of activity
· analysis of uptake of activities, providers, resources
· survey of user activities over time
· summaries, reports and analysis of monitoring and evaluation from providers
· development plans – school, LA, and so on
· external accreditation gained
· learners’ own profiles of goals achieved, progress and future targets.
Testing the evidence
Questions to school/cluster contact/co-ordinator/ management team:

· Show me your programme/s of activities and services. Tell me to whom I should talk to find out how the programme is planned.
· Which one activity or service provided by the school/cluster is most attractive to users?

· What would you like to see more of and less of? Why?
· Which multi-agency partners have an input into the programme? Show me what that input is.
· Describe some of the successes of the programmes and services you have developed – for example, numbers engaged, attainment against baselines, accreditation, and outcomes.

· Who could I approach from your community about their involvement in programme planning?
· Describe for me how you ensure the quality of the provision.
· What would users say were the benefits of the provision for them? How does this match with the purposes of the EAS?

Emerged

The programme of activities/services may still be in an early stage of development, but actively reflects extended schools’ priority areas and development planning. It relates to identified needs, and success criteria have been considered. The programme is discussed and reviewed in the light of uptake, usage and feedback. Providers take time to observe and discuss activities and services and how effective these are. Consideration is given to finding a balance between freedom and structure, community direction and school constraints. The importance of community engagement is recognised and young people and adults are consulted and actively involved in the activities offered.

Established

The programme significantly addresses the priority areas of extended schools and is on target to fulfil the core offer. This means that the times of opening are extended, and that there is a wide range of activities and services, which meet a range of local community needs. Academic, social and emotional intelligence is developed as part of the programme providing support for lifelong learning. Young people and community members have an input into reviewing and developing the programme, and other agency partners contribute to tracking procedures as part of the extended school team.
Advanced

There is the self-confidence to experiment with new ways of learning and provision, to be critical, to share ideas and to see programmes as constantly evolving and improving in the light of new developments, impact findings and research. The school/cluster and its partners are accessible to the community through the extended day and year-round provision which addresses all priority areas and is a key strand of the local strategy for delivering the core offer for extended services. Team members, young people and community members work together pro-actively, challenging and reviewing the programme and playing an integral role in devising new approaches. The programme is owned by all stakeholders and is continually developed through shared leadership  structures.
Section 11: Learning together
An extended school benefits from a collaborative ethos. Listening carefully to individuals about what does and does not work for them and seeing first-hand evidence of different styles of delivery, teaching and learning, are central to learning and developing together. Through the range of provision, young people, team members, parents/carers, the wider community and other agency partners learn alongside each other, gaining a greater understanding of their own personal and professional development needs. Opportunities for reflection and dialogue about provision enable the links between EAS and the school curriculum to be developed. These insights flow into the mainstream of school practice, helping the school to be more self-evaluating and self-improving. The more this learning is shared, the greater the capacity for schools to become collaborative learning organisations. Management structures and processes will increasingly reflect the inter-dependence of school and community, demonstrating the link between learning and community regeneration.
Questions to ask

· What time is set aside for revision and discussion between stakeholders? What issues have been raised and how were they resolved?
· How do providers review their own styles and approaches in the light of observation and feedback from users and colleagues?
· How have EAS had an effect on mainstream school activities?
· What individual targets have been set to read, research, network and learn more about EAS?
· When are providers and users able to experiment with new ways of learning and delivery and to review these together? What impact has this had?
· What opportunities do young people and community members have to teach others or deliver provision? How might providers learn alongside them?
· What opportunities are there for school-based personnel and professionals from other agencies to share practice and learn together?
· How have management structures and processes benefited from multi-agency involvement?
Evidence to show

Examples of documentary evidence might be:
· minutes of meetings, joint planning reviews
· participants’ self-assessment, diaries, logs and reviews
· providers’ logs, diaries, self-assessment
· outcomes of joint reviews
· development of EAS policies over time
· agendas/programmes and evaluations of joint training sessions, visits, learning exchanges, and so on
· changes in practice, as a result of joint working or research
· management structures
· job descriptions, including young people and community volunteers
· Investors in People.
Testing the evidence
Questions to young people/parents/carers/community

· As users, what help have you had from providers in making your own learning easier and better?
· Describe some ways in which EAS have influenced the school/cluster or community. What do you think the community has to offer the school?
· What opportunities do you have to influence decisions or lead and develop activities and services?
Questions to school/cluster-based staff and agency partners:
· Describe to me some things you have tried to learn, provide or teach, in new and different ways.
· Tell me how you share your skills and knowledge with others.
· Tell me about a joint training session you attended and what you got out of it.
· Give me some examples of how you are involved in decision making

Emerged

Opportunities exist for collaborative learning. By observing practice and talking about how they work, providers gain insights into individual approaches and delivery styles. Learning becomes more effective and provision more appropriate through this shared approach. There is an understanding that school-based staff and other agency providers are able to learn from each other, with and alongside young people and community members. Shared values and objectives are reflected in development planning.

Established

There are procedures in place for team members to share information and discuss how and why activities and services work. Providers see themselves as learners and create a climate in which users feel free to share and contribute to discussions to shape development. Different techniques and styles are explored and structures are in place to facilitate multi-agency and community engagement in the management of the programme. This confidence enables provision to develop in creative and innovative ways.
Advanced

The effectiveness of learning and provision is a priority. Time is set aside to examine materials, discuss ideas, attend training sessions and visit other schools and agencies and experiment with new techniques. Strategies for improvement and success are under constant review and shared management systems are firmly in place. School/cluster-based staff, other agency partners, young people and community members are aware of the learning  opportunities available through EAS. There is a demonstrable understanding that learning and community regeneration are intrinsically linked and inter-dependent.
Section 12: Developing teams and team members
A key aspect of a team approach is the quality of the relationships developed. The contexts of study support, childcare, summer schools and adult learning, for example, allow for more relaxed and informal relationships. Opportunities for professional development ensure that team members are supported in developing their skills, becoming more confident and working more effectively together. Other agency providers welcome a voice in the way the EAS are being developed and their views are regularly sought, valued and acted upon. For school-based staff, EAS are likely to work best when they are seen as an extension, enrichment or enlargement of their work in school and an opportunity to develop high-quality relationships with others. Training needs will become apparent through working with new people in new ways. Consideration needs to be given to work-force reform and ensuring work–life balance, taking into account the balance between flexible approaches to timetabling, time off in lieu, direct payment and volunteering.
Questions to ask

· How is the work of the extended school team given value and recognition in the school?
· How are the needs of school-based staff and other agency providers identified and what training or professional development opportunities are provided to meet those needs?
· What mechanisms are there in place to ensure that both school-based staff and external providers feel part of a team? How do they contribute to the development of EAS?
· What support is there to help team members work effectively together?
· How are common purposes and values shared amongst the team?
· What opportunities are there for school-based staff and other professionals to share knowledge and skills?
· What evidence is there of collaborative training and/or access to accredited courses for school based and multiagency staff?
Evidence to show

Examples of documentary evidence might be:
· audits of training needs

· analysis of who does what

· analysis of the range of providers involved

· logs of external providers

· guidelines/policies for pay/time off in lieu/remuneration

· involvement and turnover of school-based staff

· training programmes

· joint training opportunities

· minutes of team meetings

· feedback from evaluation analysis

· accredited training programmes

· performance management reports and job descriptions

· evidence of successful outcomes – for example, impact on EAS of attendance on professional development courses, attainment on accredited courses.
Testing the evidence
Questions to extended school team members/providers
· What is your background and area of expertise?
· What is your role within the extended school/services team? Why did you get involved? What do you feel you have gained?
· Why do you think some staff or providers do not want to get involved?
· Tell me about the kinds of support and training opportunities you get. How useful and effective have these been?
· Are there any issues in terms of workload, work–life balance and appropriate areas of responsibility? What are they and how might they be addressed?
· Can you give any examples of effective team working? Why were they successful?
· Which activities and services are jointly delivered by school-based and other agency providers?

Emerged

Opportunities for team members to discuss issues and the impact of EAS are likely to be informal. Training tends to be largely ‘on the job’, arising in response to demands from users and providers. It is likely to be sporadic, but there is a growing awareness of the need for planned professional development. Structures are in place for team members to feed back. Thought has been given to work–life balance and to a system of incentives and/or remuneration.

Established

Established practice is characterised by team members who feel well trained and confident in the delivery of EAS. Staff development policies are in use and training opportunities meet professional needs. The extended school includes a wide range of providers from other agencies and from across the local community. Team members meet together regularly to review progress and develop working relationships. All school-based staff are aware of who is part of the team and of the roles of team members.
Advanced

Professional development through EAS is embedded in whole-school planning, organisational learning and the community context. There are ongoing training and development opportunities, including external accreditation, for both paid providers and volunteers. There are thriving partnership networks with other schools, agencies and organisations that include a range of professionals involved in EAS. Providers are actively engaged in assessing and evaluating their own practice and have opportunities to improve their knowledge of leading-edge developments.
Section 13: Measuring the difference 
Before collecting any data, it is vital to know what it is for, what will be done with it, who will analyse it, and how much time it will take. It should do nothing to compromise the ethos and spontaneity of work relationships. Stakeholders and users need to be clear about purposes and potential benefits. Evaluation needs to be carried out in a climate of trust and purposefulness. 

If progress is to be measured, it is useful to have a baseline that will tell you where you were when you started. Baseline measures of attitudes, rates of attendance/ participation, and levels of attainment may be a good starting place. An audit should provide useful information when determining the extent and range of existing provision. In evaluating the impact of EAS as part of the school improvement process, surveys of the views and expectations of staff, young people, parents/carers, governors and other partners will be a useful addition to the data. Opportunities should be found to develop and customise tools and instruments that truly reflect purposes and priorities.
Questions to ask

· How are learning outcomes and those of provision/support services defined and measured?
· How is evidence collected? Who is involved? Who can help?
· What data is already collected? What use is made of it – for example, to measure achievement, or progress towards ECM outcomes?
· How reliable, valid and useful is the evidence already collected? What have been the outcomes against targets?
· What new systems may need to be established to complete the picture?
· How are the purposes of baseline assessment discussed, shared and agreed? By whom?
· How is data shared and analysed across the extended school partnership?
· How is evidence used in a systematic way to improve the range and quality of provision in the future?
· How might the skills of stakeholders, young people and community members be developed through their contribution to the evaluation process?
Evidence to show

Instruments for data collection might be:
· user questionnaires – for example, on attitudes to learning or school facilities

· recording systems for learning or achievement across the school/cluster

· baseline data

· evidence of target setting

· minutes of strategic planning meetings

· photographs, videos prior to innovation or development and afterwards

· analysis of data – for example, young people’s attainment, involvement of a range of stakeholders

· uptake of provision by target groups; targets set and met

· customised evaluation instruments, including those by users and stakeholders
· development plans informed by statistical data

· improving results linked to input

· external accreditation.
Testing the evidence
Questions to school/cluster contact/co-ordinator/ management team:

· Show me the instruments you have used to gather data.

· Explain to me how data was gathered, who was involved and how it was analysed.

· What alternative types of evidence have you gathered or might you gather in the future?

· How useful is your baseline data and how can it be improved upon in the future?

· What opportunities exist for data to be shared and discussed? Who is involved?

· Give me an example of how evaluation has been used to inform future planning.

· What are some of the key findings? Explain how they relate to purposes and targets.

· How has the data been used in self-review as a diagnostic and developmental tool?

· How are stakeholders, young people and community members involved in data gathering?
Emerged

There is a recognition of the importance of collecting baseline data as part of a process leading to measuring the impact of a range of EAS. Some form of evaluation of activities and services exists and there is a supportive climate for the gathering of data and other evidence. Stakeholders and users are clear about the values and purposes of data collection. The school or cluster is able to learn from the process and use evidence to inform future provision.

Established

Evaluation is highly valued and a strong emphasis is placed on informing practice. The collection of robust data is seen as part of a partnership approach to the evaluation of provision and learning. Organisational structures, at school/cluster and partnership level, are in place and draw upon this information source as part of the review and development process. Analysis of data and a targeted approach are used to develop further impact measures for a range of EAS.
Advanced

Schools at this level will know what it is they value and will find effective ways to measure this through a whole-school/ cross-cluster approach. Young people, parents/carers, team members and the wider community see the exploration of data as a significant learning opportunity. They find opportunities to customise tools and instruments that reflect their own purposes and priorities. This shared engagement in planning, data gathering, monitoring, reviewing and recording achievement leads to more effective learning. All partners are able to identify how EAS have supported the achievement of their own and each other’s targets and purposes.
Section 14: Getting and demonstrating results
Extended school activities and services are part of a wider agenda and are expected to contribute to national and local strategies for integrated children’s services and community regeneration. At the heart of this lies the achievement agenda. It is important, therefore, to be able to identify, celebrate, reward and recognise the impact that EAS are having on achievement, both directly and indirectly. Demonstrable benefits will include raised achievement for young people, more adults engaging in learning, more childcare places, increased opportunities for study support (that is, out-of-school-hours activities), greater community access to support, and additional opportunities for the accreditation of learning. Such concrete results are the most tangible pay-offs of EAS. In order to help sustain young people’s and adults’ motivation and self-confidence, providers will seek ways of recognising short-term achievements and progress in learning, encouraging the use of target setting and peer/self-review and evaluation. Accreditation of enrichment learning may be sought through a variety of award-bearing courses offered by other professional bodies. Young people, team members, parents/carers, employers and the wider community recognise and value broader and longer-term measures of achievement and the development of personal transferable skills.
Questions to ask

· What have been the outcomes of the EAS to date?
· How well have outcomes linked to purposes? Were results as expected? Were there unforeseen or unexpected outcomes?
· How is achievement and success publicised and celebrated?
· What has been the impact of EAS on ECM outcomes – for example, on teenage pregnancy rates, fitness levels, access to FE and HE, achievement, and so on?
· What is the impact on learning in the school? What is the impact of additional childcare and family support provision? On whom?
· What opportunities are there for users to gain access to accreditation from a variety of external and local awarding bodies?
· What efforts are made to identify new ways of recognizing and recording achievement?
· What opportunities are there to enable the school/cluster and other agency partners to review impact against their different agendas and priorities and identify how these results are interlinked?
Evidence to show

Examples of documentary evidence might be:
· public examples of achievement – for example, achievement wall, certificates, public celebrations; displays in school and community locations
· evaluations by young people and adults

· data on attendance and on patterns and range of community participation over time

· evidence of target/goal setting for learners, in consultation with tutors and/or peers and outcomes
· press releases/newsletters

· examples of success stories, learning profiles and records of achievement

· awards from a range of external accreditation routes

· case studies

· reports

· data against ECM outcomes and local priorities.
 Testing the evidence
Questions to school/cluster contact/co-ordinator/ management team:

· Show me evidence of learning gains made as a result of involvement in EAS.
· What systems are in place to ensure awareness across the extended school/cluster about achievements gained?
· Which target outcomes have you had most impact upon? Which ones the least? Why might that be?
· What incentives, awards and recognition systems work best and which are least effective?
· How many learners have gained recognised accreditation?
· What has changed for parents/carers as a result of childcare and other family support provision? How do you know?
· Show me an example of how you have shared and disseminated your results.
· What have you and your partners learnt about your provision that will inform future planning?

Emerged

The importance of recognising measurable gains in learning and provision is understood. Learners are encouraged to reflect upon their own learning against set targets/goals. Achievements and progress are monitored and successes are celebrated. The impact of a range of services is assessed against intended outcomes. Incentives, rewards and certificates are used to encourage participation. Mechanisms exist for reporting to parents, partners and the wider community.

Established

Systems for monitoring, recording, rewarding and certificating achievement are in place. External certification is explored and used as appropriate. Achievement is recognised and the outcomes and impact of a range of extended provision are documented and disseminated across the community and to a wider audience. Results are discussed with stakeholders, including young people, parents, community groups and partnership agencies. Careful analysis of results informs future planning and provision.
Advanced
Advanced practice provides a broad range of possibilities for young people, parents, partner agencies and the wider community to experience success through curriculum/leisure opportunities, community outreach and family and multi-agency services. Wherever possible, achievement is supported by a variety of award-bearing bodies. Individuals are offered greater scope and responsibility for their own learning and the development of personal transferable skills. All stakeholders understand impact results within the context of a range of service areas and recognise the links with achievement.
Section 15: Getting a return on investment
There are resource implications in providing EAS, in terms of capital, revenue and time. Making the most of existing resources helps EAS to be cost-effective. EAS thrive on commitment and draw energy from the goodwill and enthusiasm of school staff, young people, parents/carers and other agency partners. This investment of time and energy represents a real cost and, as such, there must be realistic monitoring of input and expenditure, transparency in accounting and honest evaluation against targets and outcomes. Workforce remodelling will take account of workload and impact in respect of the range of professionals who invest time and expertise in EAS. An open approach to cost benefit analysis which involves all stakeholders is important; it is more likely to increase a sense of ownership and accountability, leading to longer-term sustainability. A case can be more convincingly presented to external funders and backers, where a systematic record of input, costs, results and benefits is used to discuss, disseminate and creatively manage EAS, and where a clear return on investment is demonstrated.
Questions to ask

· What are the real and hidden costs of EAS? What return is expected from that investment?
· What systems and processes are in place to ensure that activities and services are cost-effective?
· What is the evidence of success? How are purposes and the outcomes achieved measured against input and cost?
· How is the sustainability of activities achieved through the effective use of human and physical resources?
· How might resources be alternatively invested to give a better return?
· Who invests in EAS in terms of time, expertise, funding or resources? What return do those stakeholders stipulate or expect?
· How is evidence of impact used with policy makers, funders or other stakeholders?
· How is reinvestment for the future achieved? How are stakeholders involved in securing reinvestment?
Evidence to show

Examples of documentary evidence might be:
· business plans, costings, budgets and bids
· financial records, minutes, notes or summaries of planning meetings
· development plans for EAS
· successful funding bids
· targets or outputs stipulated within successful bids
· data or evaluations showing targets for a range of partners/stakeholders
· reports to a range of investors and stakeholders
· photographs or videos taken in and around the school at different stages of development.
Testing the evidence
Questions to school/cluster contact/co-ordinator/ management team:

· Show me your business plan and explain to me how you fund EAS. Why do you give EAS such a priority in your planning?
· Show me what audits you conduct in terms of staff time, resource availability and budgets.
· Explain to me how you use data to demonstrate value for money and successful outcomes.
· Describe for me how you go about the process of fundraising or sponsorship.
· Show me how you plan to sustain EAS.
Questions to multi-agency partners and community groups:

· What do you input into the EAS – for example, in terms of funding, resources, delivery or review?
· What return do you expect on your investment? What have been the outcomes so far?
· Explain how you are involved in evaluation and data analysis and how this information is shared.
· What future investment will you make in EAS?

Emerged

Costings of EAS have been carried out, taking into account both real and hidden costs. Consideration is being given to how these might be set against benefits and how spending on EAS might be justified in comparison with other possible initiatives to raise achievement. Some form of evaluation procedure will be under way, which will help to evidence the value and effectiveness of provision. Some external funding/support has been obtained.

Established

EAS are an integrated aspect of school development planning, budgeting and evaluation. They are cost-effective and make a vital contribution to school and community life. Managing costs and gathering and sharing of resources and expertise are investigated in wider collaboration with other agency partners and the community. Data is collected and used to demonstrate the effectiveness of extended school provision.
Advanced
The value and effectiveness of EAS is known and widely accepted by parents/carers, team members, pupils and other stakeholders in the school/cluster and the community. Information on costs and benefits is disseminated widely and ideas are invited on how to improve cost-effectiveness. As a result, additional awards, funding and sponsorship are forthcoming. Evaluation is used to demonstrate impact linked to investment within longer-term business planning. 
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Identifying evidence and planning future development
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Testing, examining and validating the evidence – working with a critical friend
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These provide the criteria against which to measure practice.





Key Indicator





Responding to needs and clarifying purposes/policies.





Key Indicator





Communicating purposes and policy through development planning





Key Indicator





Keeping purposes, policy and practice under critical review





Key Indicator





The school places great emphasis on the three-way partnership between the school, students and parents/carers. The main purpose of extended school provision has been identified as raising student achievement and community aspirations. The school is addressing this through a co-ordinated programme of activities and opportunities, for example, health drop-in sessions, adult learning and holiday activities.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





A community college, purpose-built as part of a multiagency campus, constructs all strategies around the core mission of developing effective lifelong learners in an area of severe disadvantage. Purpose is integral to the college development plan, which is drawn up, implemented and evaluated by all staff and reflected in the infrastructure of the complex and integration of resources. Purposes are communicated to parents/carers and the community through the prospectus, the media, newsletters and course guides, and are kept under review by the college and a network of community development and outreach workers.





This secondary school uses a variety of questionnaires and audits to consult the community, establish interests and needs and evaluate provision. Further-reaching


consultation is carried out through several established groups – for example, learning mentors, parent support groups, primary liaison partnerships and the school council. Analysis of needs over a number of years has led to the school forming strong links with several agencies, such as Brook Advisory, drugs awareness groups, the


school health nurse, and so on. Multi-agency partners work closely with school staff to review and develop the programme.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





This first school and nursery put in a bid for funding in response to school and community needs for high-quality


sports and arts facilities. Consultation was conducted through meetings with local groups and organisations and questionnaires to adults and children to establish current


levels of provision and the needs and interests of the community. The school now plans a regular audit of provision and needs in order to develop ongoing, appropriate activities and services.





Key Indicator





A process for finding out





Key Indicator





Continuous consultation and review





Key Indicator





Needs analysis built into the culture





When this urban secondary school initially began to offer extended activities, some sections of the community were reluctant to get involved. This has been successfully tackled through a range of social events at school and the opening of a purpose-built family community room. The family room is accessible, without the need to go into the main body of the school, and opens on to the Peace Garden, which was established through an intergenerational partnership between young people, the Royal British Legion, Agewell, parents, residents and community groups. As many young people attend mosque after school, supported homework sessions are held there three nights a week. These are now attended by children of all faith denominations.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





The leadership team ensures that equipment and resources are of high quality, and facilities are subject to a rolling programme of improvement. There is a designated


parents’ room, a number of information points and an open and welcoming reception area, where parents/carers and members of the community have access to support


materials. The school’s family and children liaison officers are also on site to provide support and information to parents/carers and children. There is easy access for disabled users.





Key Indicator





Adapting to a variety of


needs and uses





Key Indicator





Responsiveness, flexibility and


openness to new ideas





Key Indicator





Continually striving to create innovative ways of communicating and working





Funding is designated through the school improvement plan, and an ongoing programme of site planning ensures that resources are monitored and reviewed. A bookings diary ensures that the multi-use of space is managed effectively. Staff are regularly surveyed about their EAS, and professional development needs are identified as part of the performance management process.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





This school regularly audits physical resources and the data is circulated to users and providers in order to inform planning for new activities. The school has also undertaken an audit of staff to find out what skills they are able to offer and what new activities they may be able to provide. External providers deliver some activities – for example, a local DJ has helped a group of children at risk of disaffection to set up a school radio station. A community group has been formed to monitor the use of facilities and form ideas for future developments.





Key Indicator





A planned and measured approach to


resource provision and use





Key Indicator





A creative response to


changing circumstances





Key Indicator





Effective management of diverse resources


in line with future vision





A rural secondary school offers a wide range of opportunities for young people to have a voice and make decisions. The school has a youth council, which takes an active interest in school and local issues. Two school representatives are on the local youth parliament. Students on the eco-committee have created an action plan to lead environmental improvements. Stakeholders are regularly surveyed and questioned about provision and developments. Users and wider community stakeholders have been involved in the achievement of national quality marks, including Artsmark and Sportsmark Gold.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





An urban primary school has established a committee of school staff, young people, parents/carers and outside agency representatives to seek opinions and plan improvements to the youth club. Parents/carers from the school have been involved in setting up a parents’ library with funding from the ‘Community Chest’ and a national chain of bookshops.





Key Indicator





Structures and systems which encourage


engagement and involvement





Key Indicator





Young people and adults have


decision-making powers





Key Indicator





Community ownership, promoting a


culture of lifelong learning
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This urban secondary school has a policy of


communicating good practice both internally and externally. This includes all college documents and statements, publicity and personal contacts, parents’ events, media (local and national), presentations at conferences, shared published research and extends to a community broadcasting station. Good use is made of plasma screens, moving image flat-screen and the college website. Students are involved in setting up courses and produce a student newsletter. The college, through its


management group, welcomes outside scrutiny as a means of further developing policy and practice.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





This special school sends out regular community newsletters. There are displays throughout the building, including public areas, which reflect students’ work and


achievements and celebrate the diversity of the programme. Care is taken to ensure that appropriate language and symbols are used in publicity, in addition to the written word. The school has unique facilities, including a hydrotherapy pool, with specialist staff


available, and it publicises these resources borough-wide so that the community beyond the immediate, geographical areas may benefit.





Key Indicator





Publicising and promoting


activities and services





Key Indicator





An information strategy





Key Indicator





Information dissemination as a learning experience





This urban school has a wide network of peer tutors, volunteers, outside providers, mentors and paid sessional and teaching staff who all contribute to the range of activities offered. They work collaboratively to maintain the school’s ethos. Job descriptions and transparent pay and conditions policies for all staff ensure roles and responsibilities are clear. A detailed induction programme ensures consistency of approach and supports this policy. Health professionals and teaching staff collaborate and jointly deliver sessions.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





Staff in an urban primary have completed a skills audit to determine the range of expertise and enthusiasm available for their out-of-hours programme. Where there are gaps in provision that cannot be met by school-based staff, external providers are selected by recommendation and via links with the local authority, for example, to run specialist activities, in sport and music. A pay policy clearly outlines which activities are run on a voluntary basis and which involve payment or remuneration. The


school is developing the participation of community members as volunteers through evening and weekend training sessions.





Key Indicator





Clarity of criteria for selection of providers





Key Indicator





Clarity of roles within an


extended school team





Key Indicator





A multi-agency commitment to quality


development and innovation





This campus-based secondary school has developed a wide network of partners, both formal and informal. Informal partners are drawn from the community and include a wide volunteer network, while formal partners include charitable organisations supporting community development activity. The college curriculum is enhanced by community and partnership links and extended school activities, such as adult and community learning. It is also supported by a wider family of schools from across the area.


Strategic partners such as health, district and local authorities are of great importance and have supported planning and delivery of community development projects.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





The school has a network of partner organisations with whom it works closely and jointly. This is reflected in the development of projects as a result of joint analysis of


need. 





The school has established working interest groups in order to provide better facilities and experiences for students and the community. The development of a fitness suite, in consultation with local groups, demonstrates the close relationships between community and providers.





Key Indicator





Identifying partners and benefiting


from working together





Key Indicator





Embedding partnership networks


within the community





Key Indicator





Developing innovative partnership working


through a multi-agency approach





This seaside high school created three management groups to inform the development of EAS. The Learning


Community has strong links with adult education, library and local clubs developing family learning. The Business Forum has delivered a range of courses such as ‘Basic Food Hygiene’ and ‘First Aid in the Workplace’, and set up an industrial mentoring scheme. The Area Partnership looks at housing needs for key workers and provides a one-stop shop for information and advice on a range of topics from health and safety to tourism and leisure.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





In this urban school, the programme of extended activities is jointly managed by senior staff and external providers. The programme is developed in accordance with the community plan, and members of staff have been specifically recruited to deliver a broader curriculum, both in and outside the school day. To assist with the interface between the community and the school, a governor has been appointed to represent the ‘near’ neighbours to the school site.





Key Indicator





Clear responsibilities and management


structures reflecting the extended school ethos





Key Indicator





A culture of shared responsibility





Key Indicator





Managing change through


collaborative leadership
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University of the First Age partner schools in this city involved 4,000 children in a variety of learning experiences, both at their own schools and in other venues such as the local library and the cathedral. The activities helped the children to think about how they were learning. Many schools took Gardener’s model of multiple intelligences as a framework, with the children thinking about which activities showed different intelligence strengths in action. On their return to school, these young people continue to develop their roles as peer tutors and to act as volunteers within the community.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





For this special school, the provision of sports-based activities supports the need to ensure that students achieve as high a level of physical well-being as possible. The school is developing a programme that will offer a broad range of after-school activities on a daily basis for all students. The school is in the process of extending the adult education provision for the new academic year and will continue to support a parents’ forum, which identifies the additional support required by parents and carers.





Key Indicator





Meeting the needs of young people,


families and the community





Key Indicator





Evolving new approaches to learning and the


school’s/cluster’s role in the community





Key Indicator





Continual improvement, driven by


research and stakeholder input
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This school, which has been running holiday provision for the last seven years, has developed through members of the community requesting increased provision for themselves and their families. The programme began by offering two days of revision sessions to Year 11 students. This has grown to offering three days provision for Years 7 to 11, with both academic and leisure activities available. Last year many parents/carers were ‘turning up’ with younger siblings who wanted to take part in activities, and parents/carers also wanted to stay and get involved themselves. Due to this  demand, provision for this year has increased to a full programme of adult education sessions with childcare facilities. Parents/carers and local


community members also run sessions such as dance, art, DJ and health and beauty workshops.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





Learning together is a key feature of this community college: in ‘activities week’, voluntary mixed-age learning is common. At voluntary evening sessions, students of all ages learn together. ‘Third Age’ learners attend courses and are encouraged to share their knowledge and experience with younger students. The college offers a wide range of learning opportunities to meet the needs of school students, local adults and families with young children.





Key Indicator





Sharing and developing common


approaches and values





Key Indicator





Community awareness and confidence


in shaping the agenda





Key Indicator





Clear and demonstrable insights


as a learning community





As an Investor in People, this urban secondary school has a coherent and transparent structure for continuous


professional development, which includes all aspects of extended schools work, recorded in individual CPD portfolios. The extended school team is steered by senior management and meets regularly. New staff shadow more experienced colleagues during a number of extended school activities or events. The concept of ‘growing your own’ staff and expertise is given high priority. Several ex-pupils have returned to work as learning mentors and a number of parents have joined the school staff.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





This rural secondary school recognises the value of training the team of staff involved with extended school activities, providing opportunities for staff to attend multiagency training courses. Staff have significant input into the provision of extended activities and services and are able to feed back to the school’s community education worker. The school has a structure of weekly


headteacher’s briefings and e-mail reports so that team members can report on  developments and also access what else is going on within the extended school.





Key Indicator





Attending to professional needs





Key Indicator





A structured approach to professional


development and team working





Key Indicator





Creating and extending


professional networks





In this large secondary school, data collection and evaluation and monitoring are central to the continued development of extended school activities and services. The school has a data collection manager, who has responsibility for the regular collection, collation and dissemination of data. Baseline data from a variety of sources (for example, Neighbourhood Renewal and local strategic plans) identified gaps in literacy and numeracy in the community and led to adult basic skills courses being established. The involvement of stakeholders is given high priority through consultation, delivery of activities and evaluation of projects.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





With local authority support, four cluster primary schools gathered data on attitudes, attendance and prior attainments, to show the impact of a range of study support activities on a group of underachieving Year 6 pupils. The data gathering process involved key stakeholders, including school staff, parents/carers and community partners, such as the Children’s University and Playing for Success, as well as local authority officers. Analysis of the data informed further development of


activities in the participating schools and has been disseminated across all schools.





Key Indicator





Collecting data and using evidence





Key Indicator





A collaborative approach to


gathering and using data





Key Indicator





Using data for more effective


learning and development





The school is clear about its purposes and can demonstrate measurable benefits. Extended school activities and services form an integral part of the school improvement targets and the school offers accredited learning activities that result in recognised qualifications. CREST (Creativity in Science and Technology) awards have been achieved by a significant number of young people. All students are encouraged to record their achievements in a personal file and this is shared through the school reporting system to parents/carers.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





This secondary school has been successful in gaining recognition as one of the leading schools in the country for family learning. Particular emphasis is put on basic skills, as local needs analysis has identified this as an issue. Certificates that recognise the learning and progress made are given to learners of all ages as a way of rewarding achievement. Success is celebrated through regular events for young people, parents and community partners. Young people involved in learning with family members have shown improved motivation at school.





Key Indicator





Evidencing and celebrating measurable


gains in learning and provision





Key Indicator





Recording and rewarding achievement


and demonstrating impact





Key Indicator





Broadening the opportunities for the recognition of achievement by the whole community





This large secondary school calls on the support of a number of multi-agency partners in realigning resources to support the development and delivery of EAS. All activities are costed, agreed by partners and processed by the school bursar, who closely monitors value for money and cost-effectiveness. A range of data is used to inform this, including PASS data (Pupil Attitudes to Self and School), attendance and take up of EAS, tracking of target groups and of achievement against success indicators. The school


has introduced accredited courses for young people and adults as part of extended learning. Outcomes are regularly reported to partners and funding bodies.





Extended activities and services are at an early stage of development in most schools. It is intended that illustrations of advanced practice will be included in a subsequent edition of this Framework.





This rural secondary school plans finances in advance for a number of activities – for example, sports workshops and community learning events. The hidden costs of human resources and support costs such as insurance, caretaking and utility bills are factored in. The pattern of spending is determined against the identified objectives of each extended activity and evaluations are carried out to provide evidence of value and effectiveness. The school has been successful in attracting some external funding, but is keen to develop more self-financing activities in order to improve sustainability.





Key Indicator





Monitoring real and hidden costs





Key Indicator





Matching costs and effectiveness and


planning clearly for sustainability





Key Indicator





A stakeholder community of shared interest


demonstrating a clear return on investment








