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Introduction

The Audit and Planning Tool is designed to support you in undertaking an audit of extended activities and services (EAS) available to your school’s community. The areas for audit, which are linked to the five areas of the ‘core offer’ for extended services in schools, are:
· adult and community learning and access
· childcare
· health and social care
· parenting and family support/learning
· study support/out-of-school-hours learning (oshl)

activities.

The tool will enable you to identify your school’s strengths and priorities for development by clarifying current provision, and by identifying potential needs, opportunities and partners. 

The process of schools developing EAS is undoubtedly complex. However, this tool will help you to plan the process confidently, and to start putting systems in place that can track progress and measure the success, impact, and outcomes of your extended activities and services.
Completing the audit will also enable you to begin to identify and collect sources of evidence. The evidence that you gather will support a range of requirements, including your school’s own development needs, Ofsted inspections, funding bids and the gaining of quality recognition awards, such as the Artsmark, Healthy Schools, Sportsmark, Quality in Study Support (QiSS), and Quality in Extended Schools (QES).

You may find it helpful to complete the audit with others in your school, and with partners who are involved in your school’s provision, such as Sure Start.

Using the Audit and Planning Tool

Below is a step-by-step guide to using the Audit and Planning Tool to complete an audit of your school’s EAS, and the resources and facilities available.
Each of the five areas of extended activities and services, as listed in the previous column, has its own double-sided audit sheet.
The five audit sheets are designed to be used for preliminary and follow-up audits, so you may wish to photocopy them before you fill them in, so that you can use them as many times as you want.

‘The big picture’ audit sheet (see the next column) will provide you with a useful overview of the development of your school’s strategic planning and cluster working.

Step-by-step guide to using the 
Audit and Planning Tool

Step 1: On side 1 of each audit and planning sheet, you will find different types of resources and facilities listed and examples of extended activities and services.
Highlight (or underline) your current resources and provision in the sections provided and add any other activities and services, as appropriate.
Step 2: Make a note of the evidence that you have supporting your school’s available or planned provision.
Step 3: Consider how your school’s inclusion policy is reflected in access to activities and services offered.
Step 4: List the types of evidence of impact that you have available.
Step 5: Use the questions as prompts to identify your stage of development in this area.
Step 6: Identify key short- and longer-term priorities, set against your School Improvement Plan (SIP).

Step 7: Identify key short- and longer-term priorities, set against the Every Child Matters (ECM) outcomes.
Step 8: Note your school’s progress in each audit area on ‘The big picture’ audit sheet (see page 13) to ascertain how your school’s extended activities and services are progressing.
Using ‘The big picture’

‘The big picture’ audit sheet can be used in a number of ways:
· to enable you to gauge how you are doing in each area to inform your own strategic planning for the provision of extended activities and services
· as a useful supporting document for work with bodies such as Ofsted, the National Remodelling Team (NRT), and the Specialist Schools Trust
· as a basis for discussions with other local schools/cluster partners and existing or potential partners.
Gathering evidence
To help you show how the extended activities and services you provide contribute to improving the outcomes of Every Child Matters, the section on pages 15–20 gives examples of the kinds of evidence you might gather. These are listed against the detailed inspection criteria for each of the ECM outcomes.

Adult and community learning and access

Step 1: Highlight (or underline) your current activities and services in the lists below. Then add other provision you offer that fits into this area.

Accommodation/facilities available
Adult learning opportunities
Community learning and access
	On site: open learning centre, school hall, canteen, gymnasium, library, ICT resource centre, indoor and outdoor sports, arts and science facilities, school garden

Add additional resources


	
	Academic/qualification focused learning: adult education (daytime, evening, weekends), child-minding courses, adult language classes, GCSEs, NVQs, City and Guilds Basic Food Hygiene,  summer schools for adults, Learndirect
Learning for basic skills development: adult learners’ week, ESOL, ICT basic skills, 

healthy living skills, back-to-work workshops, careers advice
Informal learning/leisure opportunities: dance classes, cooking for pleasure, book clubs, film clubs, art classes, theatre, museum, sports, trips for local community members, community events/roadshows

Information, advice and guidance for adults: career possibilities, returning to work, availability of funding and childcare

Add additional activities and services available on site or locally as part of your school’s extended activities and services.
	
	Access to school facilities and resources for local individuals/community groups through development of a Community Association, community newsletter, schools and community outreach link worker, community services - CAB/outlet for local community bank

Links with local schools including special schools, working with local community and voluntary groups - community Bengali or Greek school or centre - and local authority education, social services, health and housing and regeneration contacts

Developing inter-generational work - OAP community lunches, over 60’s group; work with potentially excluded communities - travellers, those with special needs, teenage parents 

Using volunteers and developing volunteering opportunities – offering local FE college students a range of voluntary placements - and school students as volunteers to the above
Add additional activities and services available on site or locally as part of your school’s extended activities and services.



	
	
	
	
	

	Locally available: other schools’/colleges’ facilities, public library, children’s centre, public sports and arts facilities, museums and galleries, local voluntary and community groups and  facilities (eg church hall)

Add additional resources


	
	
	
	


Step 2: List the types of evidence that you have supporting your school’s available or planned adult and community learning provision.

	Evidence: audit of need, inclusion policy, school improvement plans (SIP), joint area review (JAR), consultation meetings with and/or surveys of parents, pupils, community members, organisations and businesses, attendance registers, user feedback forms, evaluation reports


Step 3: How does your inclusion policy ensure that provision allows appropriate access to adult and community learning for all members of the communities linked to your school or cluster of schools?

	Strategic overview of attendance registers, consultation and feedback from groups, including those with skills, talents, and abilities that could be developed, those with disabilities, minority ethnic groups, members of socially, economically and/or educationally disadvantaged communities, those living in challenging circumstances


Step 4: List the types of evidence that you have demonstrating the impact of your school’s adult and community learning provision.

	Anecdotal, written or other evidence of: community members gaining new skills; changes in behaviour and/or levels of confidence, ability to gain qualifications; take-up of jobs and/or training; contribution to team or group achievements; completion of project

	NO DEVELOPMENT
	EARLY STAGES
	STRONG PERFORMANCE AND CAPACITY TO PROGRESS
	OUTSTANDING


Step 5: Consider ‘How are we doing with adult and community learning?’
 and tick or cross the appropriate box.

	What? Ensuring a wide range of high quality provision, including basic skills training and the opportunity to gain qualifications?
	
	
	
	

	Why? Appropriate according to identified need?
	
	
	
	

	When? Timing? Throughout the calendar year?
	
	
	
	

	Where? On- or off-site availability?
	
	
	
	

	Accessible to school? Open to which community members? (see inclusion considerations in Step 3 above.)
	
	
	
	

	Evidence of impact? How well developed is your evidence demonstrating the appropriateness and impact of this provision?
	
	
	
	


	SIP key short-term priorities
	SIP key long-term priorities
	
	ECM short-term priorities
	ECM long-term priorities


Step 6: List your key priorities related to your School Improvement Plan (SIP) and identify any new work with partners that will support these developments.

Step 7: List your priorities related to the Every Child Matters (ECM) requirements and identify any new work with partners that will support these developments. 

Step 8: Now turn to ‘The big picture’ audit sheet (on page 13) and note your school’s progress with adult and community learning. 
	Date Completed:
	
	Completed by:
	
	Job/role:
	


Childcare
Step 1: Highlight (or underline) your current activities and services in the lists below. Then add other provision you offer that fits into this area.

Accommodation/facilities available
Childcare opportunities
Wrap around childcare service
	On site: crèche, nursery, children’s centre (2 to 8 year olds), school hall, canteen, gymnasium, library, ICT  resource centre, indoor and outdoor sports, arts and science facilities, school garden, open learning centre
Add additional resources


	
	Pre-school training, messy play, playgroup, toy library

Add additional activities and services available on site or locally as part of your school’s extended activities and services.
	
	Extended daycare, breakfast clubs, before and after school, weekend and holiday care, student care and learning, Educare, Make Space and OwnZone clubs

Add additional activities and services available on site or locally as part of your school’s extended activities and services.



	
	
	
	
	

	Locally available: community crèche, pre-school/nursery, early years centre, including for babies (and space for parents), Home- Start, Sure Start, early years team, other schools’/colleges’ facilities, public library, children’s centre, public sports and arts facilities, museums and galleries, local voluntary and  community groups and facilities (eg church hall)

Add additional resources


	
	
	
	


Step 2: List the types of evidence that you have supporting your school’s available or planned childcare provision.

	Evidence: audit of need, inclusion policy, school improvement plan (SIP), joint area review (JAR), consultation meetings with and/or surveys of parents, pupils and community members, attendance registers, user feedback forms, evaluation reports


Step 3: How does your inclusion policy ensure that provision allows appropriate access childcare for all members of your school or cluster of schools?

	Strategic overview of attendance registers, consultation and feedback from groups, including those with skills, talents, and abilities that could be developed, those with disabilities, minority ethnic groups, members of socially, economically and/or educationally disadvantaged communities, those living in challenging circumstances


Step 4: List the types of evidence that you have demonstrating the impact of your school’s childcare provision.

	Anecdotal, written or other evidence of: pupils or their families gaining new skills; changes in behaviour and/or levels of confidence; greater parental involvement in a range of school activities; increased ability to access work, training or services, and/or to gain qualifications

	NO DEVELOPMENT
	EARLY STAGES
	STRONG PERFORMANCE AND CAPACITY TO PROGRESS
	OUTSTANDING


Step 5: Consider ‘How are we doing with childcare?’ 
and tick or cross the appropriate box.

	What? Ensuring a wide range of high quality provision, including the opportunity for local parents/community members to gain childcare qualifications?
	
	
	
	

	Why? Appropriate according to identified need?
	
	
	
	

	When? Timing? Throughout the calendar year?
	
	
	
	

	Where? On- or off-site availability?
	
	
	
	

	Accessible to whom? Open to which school/cluster pupils? (see inclusion considerations in Step 3 above.)
	
	
	
	

	Evidence of impact? How well developed is your evidence demonstrating the appropriateness and impact of this provision?
	
	
	
	


	SIP key short-term priorities
	SIP key long-term priorities
	
	ECM short-term priorities
	ECM long-term priorities


Step 6: List your key priorities related to your School Improvement Plan (SIP) and identify any new work with partners that will support these developments.

Step 7: List your priorities related to the Every Child Matters (ECM) requirements and identify any new work with partners that will support these developments. 

Step 8: Now turn to ‘The big picture’ audit sheet (on page 13) and note your school’s progress with childcare provision. 
	Date Completed:
	
	Completed by:
	
	Job/role:
	


Health and social care
Step 1: Highlight (or underline) your current activities and services in the lists below. Then add other provision you offer that fits into this area.

Accommodation/facilities available
Health care
Social care
	On site: youth centre, health centre, open learning centre, school hall, canteen, gymnasium, library, ICT resource centre, indoor and outdoor sports, arts and  science facilities, school garden

Add additional resources


	
	Initiatives and/or partnerships such as healthy eating, healthy schools, health for life, healthy living, first-aid training for pupils and parents/community members, support for smoking cessation

Links with local primary care trust (PCT) and other partners to provide on-site (permanent or regularly visiting) access for pupils and/or their families and the local community to: counsellors; a school nurse (with extended role); health visitors; a health clinic with doctors, dentists, opticians, paediatricians, sexual health and teenage pregnancy advice workers, speech therapists; a mother and baby clinic; women and men’s development workers; drug and alcohol misuse workers
Swift and easy referral to specialist services

Add additional activities and services available on site or locally as part of your school’s extended activities and services.
	
	Links with, on-site provision, or access and initiatives involving the local BEST team, CAMHS, Children’s Fund, Connexions service, the police, Social Services, Sure Start, the Youth Service, the voluntary sector (eg Barnardo’s)
On-site local access to youth and/or other social care workers

Joint agency provision of weekend and out-of-school-hours activities and/or youth club

Creative use of pastoral posts, youth worker appointed as non-teaching head of year, developing links with youth offending team

Police links (eg safer schools partnership, ‘cops in schools’, police forum)

Swift and easy referral to specialist services

Add additional activities and services available on site or locally as part of your school’s extended activities and services.



	
	
	
	
	

	Locally available: health and social care facilities, other schools’/colleges’ facilities, public library, children’s centre, public sports and arts facilities, museums and galleries, local voluntary and community groups and facilities (eg church hall) 

Add additional resources


	
	
	
	


Step 2: List the types of evidence that you have supporting your school’s available or planned health and social care provision.

	Evidence: audit of need, inclusion policy, school improvement plans (SIP), joint area review (JAR), consultation meetings with and/or surveys of parents, pupils and community members, attendance registers, user feedback forms, evaluation reports


Step 3: How does your inclusion policy ensure that provision allows appropriate access to health and social care for all members of your school or cluster of schools and their families?

	Strategic overview of attendance registers, consultation and feedback from groups, including those with skills, talents, and abilities that could be developed, those with disabilities, minority ethnic groups, members of socially, economically and/or educationally disadvantaged communities, those living in challenging circumstances


Step 4: List the types of evidence that you have demonstrating the impact of your school’s health and social care provision.

	Anecdotal, written or other evidence of: community members gaining new skills; changes in behaviour and/or levels of confidence, increased ability to access services and/or gain qualifications; contribution to team or group achievements, or completion of project

	NO DEVELOPMENT
	EARLY STAGES
	STRONG PERFORMANCE AND CAPACITY TO PROGRESS
	OUTSTANDING


Step 5: Consider ‘How are we doing with health and social care?’ 
and tick or cross the appropriate box.

	What? Ensuring a wide range of high quality provision, including appropriate opportunities for training and qualifications?
	
	
	
	

	Why? Appropriate according to identified need?
	
	
	
	

	When? Timing? Throughout the calendar year?
	
	
	
	

	Where? On- or off-site availability?
	
	
	
	

	Accessible to whom? Open to which pupils and community members? (see inclusion considerations in Step 3 above.)
	
	
	
	

	Evidence of impact? How well developed is your evidence demonstrating the appropriateness and impact of this provision?
	
	
	
	


	SIP key short-term priorities
	SIP key long-term priorities
	
	ECM short-term priorities
	ECM long-term priorities


Step 6: List your key priorities related to your School Improvement Plan (SIP) and identify any new work with partners that will support these developments.

Step 7: List your priorities related to the Every Child Matters (ECM) requirements and identify any new work with partners that will support these developments. 

Step 8: Now turn to ‘The big picture’ audit sheet (on page 13) and note your school’s progress with health and social care. 
	Date Completed:
	
	Completed by:
	
	Job/role:
	


Parenting and family support/learning
Step 1: Highlight (or underline) your current activities and services in the lists below, including swift and easy referral.  Then add other provision you offer that fits into this area.

Accommodation/facilities available           Engaging with parents and families              Family learning


   Family support
	On site: school hall, canteen, gymnasium, parents’ room, library, ICT resource centre, indoor and outdoor sports, arts and science facilities, school garden

Add additional resources


	
	Engaging with parents and families:              parent link worker, open school days, coffee mornings/sessions for families, staff accessibility in person before and after the standard school day, staff accessibility via phone, letter or email, publicity of events in local press,  celebratory and/or fundraising events, crèche facilities, adult literacy/ numeracy/ICT/other learning opportunities, school website, school newsletter raising awareness of  opportunities for parent/family involvement in school life,  PTA/governors involved in engaging families
Parental involvement: home–school

partnership programme, parents’  fundraising club, parents’ workshops, volunteers in school, parents’ consultative groups, induction programmes for parents, parents’ class reps, PTA and Friends associations, family lending libraries, parenting skills initiatives, Sure Start

Add additional activities and services available on site or locally as part of your school’s extended activities and services.
	
	Family learning: with a focus on literacy, numeracy, science, art or ICT
Parenting/childcare courses: enabling parents to relate to and support their children better, such as Busy Bees, Share and Share Plus, Dads and Lads
Parents as learners in the family:  adult learning with focus on ESOL, literacy, numeracy, science, art or ICT, enabling parents to increase their own skills and provide better support for children’s learning in these areas
Add additional activities and services available on site or locally as part of your school’s extended activities and services.
	
	Breakfast club and other wraparound childcare provision
Provision of family/parenting support/information/outreach worker, confidential helpline, counselling, parents’ room
Parenting/childcare courses and classes, parent and toddler group
Helping parents back to work – access to careers advice, world of work/industry week, back-to-work workshops
Referral services for social and health care 

Add additional activities and services available on site or locally as part of your school’s extended activities and services.



	
	
	
	
	
	
	

	Locally available: other  schools’/colleges’ facilities, public library, children’s centre, public sports and arts facilities, museums and galleries, local voluntary and community facilities (eg church hall)

Add additional resources


	
	
	
	
	
	


	Evidence: audit of need, inclusion policy, school improvement plan (SIP), joint area review (JAR), consultation meetings and/or surveys of parents, pupils and community members, attendance registers, user feedback forms, evaluation reports


Step 2: List the types of evidence that you have supporting your school’s available or planned provision of parenting and family support.

Step 3: How does your inclusion policy ensure that provision allows appropriate access to support for all the families of children and young people in your school or cluster of schools? 

	Strategic overview of attendance registers, consultation and feedback from parents and/or other family or community members who would appreciate help with developing their parenting skills and/or their ability to support their children’s learning, including socially/economically/educationally disadvantaged families


Step 4: List the types of evidence that you have demonstrating the impact of your school’s parenting and family support provision.

	Anecdotal, written or other evidence of: new parenting or other skills or qualifications gained by parents or family members; changes in the behaviour of children, parents or other family members, such as increased confidence, improved ability to concentrate, better attendance/timekeeping/team-working/academic attainment; greater ability/willingness of parents to contact the school regarding issues concerning their child’s progress or otherwise

	NO DEVELOPMENT
	EARLY STAGES
	STRONG PERFORMANCE AND CAPACITY TO PROGRESS
	OUTSTANDING


Step 5: Consider ‘How are we doing with parenting and family support?’ 
and tick or cross the appropriate box.

	What? Ensuring a wide range of high quality provision, including basic skills training and the opportunity to gain qualifications?
	
	
	
	

	Why? Appropriate according to identified need?
	
	
	
	

	When? Timing? Throughout the calendar year?
	
	
	
	

	Where? On- or off-site availability?
	
	
	
	

	Accessible to whom? Open to which families/community members? (see inclusion considerations in Step 3 above.)
	
	
	
	

	Evidence of impact? How well developed is your evidence demonstrating the appropriateness and impact of this provision?
	
	
	
	


	SIP key short-term priorities
	SIP key long-term priorities
	
	ECM short-term priorities
	ECM long-term priorities


Step 6: List your key priorities related to your School Improvement Plan (SIP) and identify any new work with partners that will support these developments.

Step 7: List your priorities related to the Every Child Matters (ECM) requirements and identify any new work with partners that will support these developments. 

Step 8: Now turn to ‘The big picture’ audit sheet (on page 13) and note your school’s progress with parenting and family support. 
	Date Completed:
	
	Completed by:
	
	Job/role:
	


 Study support/out-of-school-hours learning (oshl) activities
Step 1: Highlight (or underline) your current activities and services in the lists below. Then add other provision you offer that fits into this area.

	Accommodation/facilities available        
	Curriculum-linked (‘extending’) opportunities              
	Opportunities for developing key and core skills, including leadership (‘enabling’)
	Providing new opportunities for learning (‘enriching’)

	On site: school hall, canteen, gymnasium, library, ICT resource centre, indoor and outdoor sports, arts and science facilities, school garden

Add additional resources


	
	Homework clubs, booster classes, revision clubs, literacy and numeracy clubs, computer clubs, summer schools, transition projects, study support activities for looked-after children, gifted and talented provision and ‘non-team-based’ sports clubs (eg athletics, tennis, trampoline)

Add additional activities and services available on site or locally as part of your school’s extended activities and services.
	
	Before-school clubs, breakfast clubs, lunchtime clubs, after-school clubs, weekend activities, holiday activities, residential trips, links with University of the First Age (UFA) and local summer universities, playschemes, peer mentoring/buddying, voluntary youth clubs/schemes (eg Duke of Edinburgh award scheme, citizenship activities), ACiS, Millennium Volunteers, school council, learning through PE/sport, arts and music activities 

Add additional activities and services available on site or locally as part of your school’s extended activities and services.
	
	Minority non-curriculum sports and activities, special interest/hobby clubs, skateboarding, circus skills, poetry writing, hovercraft building, robot wars, space clubs, specialist arts and crafts, modern foreign languages
Links with local arts and business organisations and with local museums and galleries

Add additional activities and services available on site or locally as part of your school’s extended activities and services.



	
	
	
	
	
	
	

	Locally available: other  schools’/colleges’ facilities, public library, children’s centre, public sports and arts facilities, museums and galleries, local voluntary and community facilities (eg church hall)

Add additional resources


	
	
	
	
	
	


	Evidence: audit of need, inclusion policy, school improvement plan (SIP), joint area review (JAR), consultation meetings with and/or surveys of parents, pupils and community members, involvement of pupils in deciding activities, attendance registers, user feedback forms, evaluation reports


Step 2: List the types of evidence that you have supporting your school’s available or planned study support/oshl provision.

Step 3: How does your inclusion policy ensure that provision allows appropriate access to study support/oshl for all children and young people in your school or cluster of schools?

	Tracking and monitoring of pupils’ participation and non-participation in activities; consultation and feedback from groups, including gifted and talented and SEN pupils, those in danger of under-achieving, vulnerable pupils, looked-after children, those with disabilities, children from minority ethnic groups, marginalised and disaffected pupils and socially/economically disadvantaged pupils


Step 4: List the types of evidence that you have demonstrating the impact of your school’s oshl/study support provision.

	Anecdotal, written, pictorial or other evidence of: new skills gained; changes in behaviour, confidence, ability to concentrate, attendance and/or timekeeping, academic attainment; contribution to team or group achievements, or completion of projects; Ofsted reports; evidence of achievement for specialist school status, Artsmark, QiSS, or other impact analyses

	NO DEVELOPMENT
	EARLY STAGES
	STRONG PERFORMANCE AND CAPACITY TO PROGRESS
	OUTSTANDING


Step 5: Consider ‘How are we doing with study support/oshl activities?’ 
and tick or cross the appropriate box.

	What? Ensuring a wide range of high quality provision, including the opportunity to gain qualifications?
	
	
	
	

	Why? Appropriate according to identified need?
	
	
	
	

	When? Timing? Throughout the calendar year?
	
	
	
	

	Where? On- or off-site availability?
	
	
	
	

	Accessible to whom? Open to which school/cluster pupils? (see inclusion considerations in Step 3 above.)
	
	
	
	

	Evidence of impact? How well developed is your evidence demonstrating the appropriateness and impact of this provision?
	
	
	
	


	SIP key short-term priorities
	SIP key long-term priorities
	
	ECM short-term priorities
	ECM long-term priorities


Step 6: List your key priorities related to your School Improvement Plan (SIP) and identify any new work with partners that will support these developments.

Step 7: List your priorities related to the Every Child Matters (ECM) requirements and identify any new work with partners that will support these developments. 

Step 8: Now turn to ‘The big picture’ audit sheet (on page 13) and note your school’s progress with study support/oshl provision. 
	Date Completed:
	
	Completed by:
	
	Job/role:
	


The big picture

How are you progressing with extended activities and services?

Tick or cross the box next to each area of provision according to what you have recorded under step 5 on each audit sheet. You will be able to see at a glance what progress your school is making towards providing extended activities and services in each area of provision. 
	NO DEVELOPMENT
	EARLY STAGES
	STRONG PERFORMANCE AND CAPACITY TO PROGRESS
	OUTSTANDING


	Adult and community learning and access
	What? ensuring quality range and impact of provision 
	
	
	
	

	
	When and why? ensuring appropriateness of provision
	
	
	
	

	
	Accessible to whom? ensuring that inclusion issues are addressed
	
	
	
	

	
	Evidence of impact? demonstrating appropriateness and impact
	
	
	
	


	Childcare
	What? ensuring quality range and impact of provision 
	
	
	
	

	
	When and why? ensuring appropriateness of provision
	
	
	
	

	
	Accessible to whom? ensuring that inclusion issues are addressed
	
	
	
	

	
	Evidence of impact? demonstrating appropriateness and impact
	
	
	
	


	Health and social care
	What? ensuring quality range and impact of provision 
	
	
	
	

	
	When and why? ensuring appropriateness of provision
	
	
	
	

	
	Accessible to whom? ensuring that inclusion issues are addressed
	
	
	
	

	
	Evidence of impact? demonstrating appropriateness and impact
	
	
	
	


	Parenting and family support
	What? ensuring quality range and impact of provision 
	
	
	
	

	
	When and why? ensuring appropriateness of provision
	
	
	
	

	
	Accessible to whom? ensuring that inclusion issues are addressed
	
	
	
	

	
	Evidence of impact? demonstrating appropriateness and impact
	
	
	
	


	Study support /out-of-school-hours learning (oshl) activities
	What? ensuring quality range and impact of provision 
	
	
	
	

	
	When and why? ensuring appropriateness of provision
	
	
	
	

	
	Accessible to whom? ensuring that inclusion issues are addressed
	
	
	
	

	
	Evidence of impact? demonstrating appropriateness and impact
	
	
	
	

	NONE
	SOME
	FULL
	SUSTAINABLE
	DON’T KNOW


	Your overall reporting to DfES 
	Adult and Community Learning and Access 
	
	
	
	
	

	
	Childcare
	
	
	
	
	

	
	Health and Social Care
	
	
	
	
	

	
	Parenting and Family Support
	
	
	
	
	

	
	Study Support/Out-of-school-hours learning (oshl) activities
	
	
	
	
	


The big picture
What are your priorities?

You have identified both short- and longer-term priorities for each area of extended activities and services. This sheet will provide you with an overview of key priorities and the timescales, resources and intended outcomes of proposed developments. The sheet will also be useful in informing the development planning for extended activities and services that you do with other schools and with partners.
	Activity/service
	School Improvement Plan (SIP) priorities
	Every Child Matters  (ECM) priorities
	To be actioned by whom?
	To be actioned by when?
	Resources required (eg funding, support in kind)
	Anticipated outcomes/impact

	Adult and community learning and access
	Short-term (less than 12 months):
	
	
	
	
	

	
	Longer-term (more than 12 months):
	
	
	
	
	

	Childcare
	Short-term:
	
	
	
	
	

	
	Longer-term:
	
	
	
	
	

	Health and social care
	Short-term:
	
	
	
	
	

	
	Longer-term:
	
	
	
	
	

	Parenting and family support/learning
	Short-term:
	
	
	
	
	

	
	Longer-term:
	
	
	
	
	

	Study support/oshl activities
	Short-term:
	
	
	
	
	

	
	Longer-term:
	
	
	
	
	


Gathering Evidence

The five key outcomes of Every Child Matters (ECM) are to enable children and young people to:

· be healthy
· stay safe
· enjoy and achieve
· make a positive contribution

· achieve economic well-being.

In working towards improving outcomes, schools and their partners are expected to engage with and support parents, carers and families in working towards improvements in the achievement of priority national targets and other indicators. 

The most recent ECM Outcomes framework, published with Every child matters: change for children in September 2005, provides details of all the inspection criteria against which the contribution of activities and services to improved outcomes will be judged. Illustrative examples of supporting evidence are also supplied. 

This section of the Audit and Planning Tool provides examples of: 

· where to find existing evidence relating to the five outcomes of Every Child Matters

· how to gather further evidence in a structured way

· how to show that evidence gathered on an ongoing basis is used effectively in contributing to the development and planning of activities and services likely to lead to improved outcomes.

While recognising that the need to gather, summarise and analyse evidence may, at times, seem unwieldy or time-consuming, we hope that the examples on the  following pages will encourage you to see this process positively. 

Some schools have found the following ideas useful in identifying intended outcomes and developing, implementing and maintaining their monitoring and evaluation processes:

· identify data that is already available, to avoid duplication of effort

· define the development of monitoring and evaluation processes as part of the overall school planning process – this allows staff time to be timetabled and tasks to be distributed as a whole-school responsibility

· where appropriate, consider how young people and other participants in activities/service users can contribute to evidence gathering and/or can produce their own  reports of progress made

· gather baseline data during the planning process, to allow effective tracking of the progress and success of activities and services

· consider the appropriateness of feedback processes – for example, is the request for feedback in an appropriate format? would pupils/family members prefer to give spoken rather than written responses? are translations needed?

· consider summarising details of the information gathered so far, and how it has been followed up, when you are sending out monitoring surveys – explaining why you want information and stressing that responses can make a difference may encourage additional responses

· agree with partners on a systematic approach to gathering/storing feedback and documenting and regularly reviewing what has worked well and not so well in the processes used (ensure that actions agreed at meetings are accurately recorded and implemented)

· consider how to align intended outcomes and achievement targets with those of partner organisations – this will assist with data gathering 

· use the Self Evaluation Form as the framework for reports to governors.
ECM outcome: be healthy
Aims to ensure that children and young people are: safe from maltreatment, neglect, violence and sexual exploitation; safe from accidental injury and death; safe from bullying and discrimination; safe from crime and anti-social behaviour in and out of school; have security, stability and are cared for.

	ECM Framework –  priority national targets and other indicators
	ECM Framework –  judgement criteria
	ECM Framework – examples of evidence
	Examples of where to find, and how to gather, related evidence
	Examples of how evidence gathering contributes to improving outcomes

	Infant mortality rate (DH)

Percentage of obese under 11s (DfES/DH/DCMS)

Death rate from suicide and undetermined injury (DH)

Improvement in access to CAMHS (DH)

Under 18s’ conception rate (DfES/DH)

Diagnostic rate of new episodes of STIs among under 16s and 16 to 19 year olds (DH)

Average alcohol consumption (DH)

Percentage of children who are regular smokers (DH)

Percentage of children consuming five portions of fruit and vegetables a day (DH)

Harm caused by illegal drugs (HO) has three components, including reduce use of Class A drugs by under 25s (HO/DfES)
	1.1 Parents and carers receive support to keep their children healthy.

1.2 Healthy lifestyles are promoted for children and young people.

1.3 Action is taken to promote children and young people’s physical health.

1.4 Action is taken to promote children and young people’s mental health.

1.5 Looked-after children’s health needs are addressed.

1.6 The health needs of children and young people with learning difficulties and/or disabilities are addressed.
	1.1.2 Breast feeding is promoted         (NSF 112).

1.2.6 Children and young people are enabled and encouraged to take regular exercise  (NSF 1).

1.3.3 Environmental health risks to children and young people are identified and minimised     (NSF 1).

1.4.1 Children and young people have access to an appropriate range of support if they feel troubled (NSF 9).

1.5.7 Looked-after children have access to appropriate CAMHS.
	Sources of evidence supporting provision:

· results of audit of need involving staff, pupils, families and community partners
· local community health profile
· School Improvement Plan priorities
· independent accreditation reports (eg Healthy School award, Sportsmark).
How to gather evidence showing access to and/or impact of provision:
· usage levels of on-site and/or local provision

· number of pupils achieving sports/food hygiene awards
· ‘glory file’ of achievement (eg press/case studies)
· summary of sample pupil reports (eg one class) of exercise taken in/out school before/after participation in exercise promotion project
· regular summary and review of ongoing pupil and parent/family feedback on pastoral and CAMHS support available
appropriate, anonymised overview of existing records of service-user characteristics (eg sex, age, care status, ethnicity, special needs, other agency, involvement, eligibility for FSM).
	· The local community health profile showed that the number of teenage pregnancies was highest for Key Stage 4 students. To address this and other issues, the school nurse is now holding a confidential weekly session in the local youth club and is leading on developing a programme to train peer mentors in various aspects of sexual health. Both these initiatives are being monitored and progress will be reported on annually.
· The audit of need revealed that many children had no breakfast, or ate unhealthy food, before the start of school. This led to a low-cost healthy breakfast club being offered. Monitoring will involve feedback from users, and a review of other food available in the school, as well as teachers observing some pupils attending the club to assess changes in attendance, behaviour and concentration.

The audit of need revealed that many pupils do not know where to ask for help/advice when they are troubled. Promotion of help available is planned and effectiveness will be monitored.


ECM outcome: stay safe

Aims to ensure that children and young people are: safe from maltreatment, neglect, violence and sexual exploitation; safe from accidental injury and death; safe from bullying and discrimination; safe from crime and anti-social behaviour in and out of school; have security, stability and are cared for.

	ECM Framework –  priority national targets and other indicators
	ECM Framework –  judgement criteria
	ECM Framework – examples of evidence
	Examples of where to find, and how to gather, related evidence
	Examples of how evidence gathering contributes to improving outcomes

	Re-registrations on Child Protection Register (DfES)

Number of 0 to 15 year olds injured or killed in road traffic accidents (DfT)

Percentage of 11 to 15 year olds who state they have been bullied in the last twelve months (DWP/DfES)

Fear of crime and anti-social behaviour (HO/CJS/CPS)

Percentage of under 16s looked after for over two and a half years, living in same placement for over two years, or placed for adoption (DfES)

Percentage of care cases completed in the courts within 40 weeks (DCA)
	2.1 Children and young people and their carers are informed about key risks to their safety and how to deal with these.

2.2 Children and young people are provided with a safe environment.

2.3 The incidence of child abuse and neglect is minimised.

2.4 Agencies collaborate to safeguard children according to the requirements of the current government guidance.

2.5 Services are effective in establishing the identity and whereabouts of all children and young people 0 to 16.

2.6 Action is taken to avoid children and young people having to be looked after.

2.7 Looked-after children live in safe environments and are protected from abuse and exploitation.

2.8 Children and young people with learning difficulties and/or disabilities live in safe environments and are protected from abuse and exploitation.
	2.2.5 Children affected by domestic violence are identified, protected and supported.

2.4.9 Agencies’ accountabilities are clear at each stage of the safeguarding procedures (NSF 5).

2.6.1 Families are offered timely and co-ordinated support to prevent the need for children and young people to be looked after.

2.8.6 Transitions between settings and from children’s to adult services are well managed.
	Sources of evidence supporting provision:

· results of audit of need involving staff, pupils, families and community partners
· summary of records in incident books
· School Improvement Plan priorities
· reports from independent consultants (eg NSPCC).
How to gather evidence showing access to and/or impact of provision:

· usage levels of services provided on site or locally
· number of staff/service providers undertaking training and/or accreditation in health and safety or child protection
· summary of when and how pupils are taught how to keep themselves and others safe
· clear system for recording accidents and incidents of bullying, or concern for pupil safety and how this is followed up
· regular review of parent contact details, and clear procedures for following up unexpected pupil absence
· regular summary of pupil and parent/ family feedback on services/support provided.
	· Responses to the audit of need showed that a number of families need support in keeping pupils safe after parents go to work – both before school starts and/or after school finishes, but before parents are home. Initial steps were to open the breakfast club at an earlier time, with provision for reading, chatting and homework spaces. Clubs and activities are available every day after school, but possibilities of opening care provision after this, or using another school’s care club, are being investigated. Progress will be monitored and reviewed.
· Feedback from the audit of need revealed that pupils and families needing support would prefer a wider range of staff and of ways in which to seek help at different times of the day, and without being identified by other school pupils/staff. The ideas of the family worker making home visits, and a wider range of support staff being available by email and phone, are being explored and progress will be monitored.


ECM outcome: enjoy and achieve

Aims to ensure that children and young people: are ready for school; attend and enjoy school; achieve stretching national educational standards at primary school; achieve personal and social development and enjoy recreation; achieve stretching national educational standards at secondary school.
	ECM Framework –  priority national targets and other indicators
	ECM Framework –  judgement criteria
	ECM Framework – examples of evidence
	Examples of where to find, and how to gather, related evidence
	Examples of how evidence gathering contributes to improving outcomes

	Level of development reached at the end of the foundation stage, include narrowing the gap in the 20 per cent most disadvantaged areas (DfES/DWP)

Half-days missed through absence (DfES)

Percentage of 7 year olds achieving Level 2+ at Key Stage 1 (DfES)

Percentage of 11 year olds achieving Level 4+ in English and maths; include floor target (DfES)

Educational achievement of 11 year old looked-after children compared with peers (DfES)

Take-up of sporting opportunities by 5 to 16 year olds  DfES/DCMS)

Take-up of cultural and sporting opportunities among over 16s (DCMS)

Percentage of 14 year olds achieving Level 5+ in English, maths, science and ICT; include floor target (DfES)

Percentage of 16 year olds achieving the equivalent of five A*–C GCSEs; include floor targets (DfES)

Educational achievement of 16 year old looked-after children compared with peers (DfES)
	3.1 Parents and carers receive support in helping their children to enjoy and achieve.

3.2 Early years provision promotes children’s development and wellbeing and helps them meet early learning goals.

3.3 Action is taken to ensure that educational provision (for 5 to 16 year olds) is of good quality.

3.4 Children and young people are enabled and encouraged to attend and enjoy school and to achieve highly.

3.5 Educational provision is made for children who do not attend school.

3.6 All children and young people can access a range of recreational activities, including play and voluntary learning provision.

3.7 Children and young people who are looked after are helped to enjoy and achieve.

3.8 Children and young people with learning difficulties and/or disabilities are helped to enjoy and achieve.
	3.2.7 Training is provided for early years staff, with particular attention to the needs of vulnerable and underachieving groups.

3.4.1 There are sufficient, suitable and accessible school places.

3.6.1 There are safe and accessible places where children and young people can play and socialise.

3.8.5 The progress of individual children and young people in educational, personal, social and emotional outcomes is regularly reviewed and communicated between agencies, and targets are revised accordingly.
	Sources of evidence supporting provision:
· results of audit of need conducted through surveys and/or other consultation with staff, pupils, families and community partners
· School Improvement Plan priorities
· independent accreditation/reports (eg Artsmark, Sportsmark, QiSS).
How to gather evidence showing access to and/or impact of provision:
· number of staff/service providers receiving inclusion training
· summaries of pupil/family feedback/monitoring
· PANDA/CVA data
· ‘glory file’ of achievement (eg press/case studies)
· increased school roll
· overview of exam results
· appropriate, anonymised overview of existing records of characteristics of attendees (eg sex, age, care status, ethnicity, special needs, other agency involvement, eligibility for FSM)
· attainment/accreditation comparisons between those who do and do not attend activities/use services
· regular review of individual pupil attainment/targets.
	· An analysis of student take-up of the oshl programme showed that fewer boys than girls attended sporting activities, while fewer boys than girls attended curriculum-linked activities. Both groups were consulted on what put them off or attracted them to activities. This resulted in a wider range of non-team sports and more curriculum-linked, but less book-based, activities being offered. Pupils will be involved in monitoring their increased attainment/social successes linked to attending these new activities.
· Comparisons between the attainments in literacy/numeracy of pupils attending and not attending maths, reading or family learning clubs was so marked that the school has committed itself to providing more variations of these clubs, at different times, to encourage the attendance of all low-performing pupils and those risking underachieving in these areas.
· Photographs used to record project achievements are used in engaging displays and then kept in a ‘glory file’.


ECM outcome: make a positive contribution
Aims to ensure that children and young people: engage in decision making and support the community and environment; engage in law-abiding and positive behaviour in and out of school; develop positive relationships and choose not to bully or discriminate; develop self-confidence and successfully deal with significant life changes and challenges; develop enterprising behaviour.
	ECM Framework –  priority national targets and other indicators
	ECM Framework –  judgement criteria
	ECM Framework – examples of evidence
	Examples of where to find, and how to gather, related evidence
	Examples of how evidence gathering contributes to improving outcomes

	Percentage of children in secondary schools participating in (a) election of school/college council members (b) mock general elections (DfES)

Voluntary and community engagement (HO)

Reduction in level of offending (HO/CJS)

Crimes brought to justice (CJS)

Permanent and fixed period exclusions (DfES)

Percentage of 10 to 19 year olds admitting to (a) bullying another pupil in last 12 months (b) attacking, threatening or being rude to another pupil because of their skin colour, race or religion (HO)

Percentage of 18 to 24 year olds who are self-employed, manage their own business or have thought seriously about starting their own business (DTI)
	4.1 Children and young people are supported in developing socially and emotionally.

4.2 Children and young people, particularly those from vulnerable groups, are supported in managing changes and responding to challenges in their lives.

4.3 Children and young people are encouraged to participate in decision making and in supporting the community.

4.4 Action is taken to reduce antisocial behaviour by children and young people.

4.5 Action is taken to prevent offending and to reduce re-offending by children and young people.

4.6 Children and young people who are looked after are helped to make a positive contribution.

4.7 Children and young people with learning difficulties and/or disabilities are helped to make a positive contribution.
	4.1.4 Children and young people have opportunities to provide mentoring support to others.

4.3.4 Children and young people are encouraged to take part in and to initiate voluntary activities to support the community and the environment.

4.5.4 Young offenders are given support after serving their sentences.

4.7.5 Extended daycare and respite care are available to support children and young people with learning difficulties and/or disabilities and their families.
	Sources of evidence supporting provision:

· results of audit of need conducted through surveys and/or other consultation with staff, pupils, families and community partners
· School Improvement Plan priorities
· independent accreditation/reporting process (eg Duke of Edinburgh Award, QiSS).
How to gather evidence showing access to and/or impact of provision:
· number of staff/service providers trained in youth engagement
· number of pupils receiving Princess Diana Memorial Award, Millennium Volunteer scheme certificates and/or awards
· ‘glory file’ of achievement (eg press/case studies)
· appropriate, anonymised overview of characteristics of those involved (eg sex, age, care status, ethnicity, special needs, other agency involvement, FSM eligibility)
· termly summary of pupils’ ideas, overview of pupil-led initiatives (eg fundraising, selling healthy snacks, online pupil newsletter)
· summary of feedback from mentors/volunteers and those they support/work with.
	· The audit of need indicated that one Year 6 pupil who was not attending study support/oshl activities wanted to have more opportunities to help with reception. The improvements in the pupil’s confidence, relationships and reading age since this request was granted have been recorded in a case study. This has been added to the ‘glory file’, with a letter of thanks from the pupil’s parents.
· Action is taken on a termly summary of pupil ideas put in the ‘ideas box’, made and recorded at the school council, and via other pupil groups or surveys. This has resulted in more positive pupil attitudes and behaviour, commented on by visitors. Suggestions used include a pupil-run online newsletter, and pupils voting for student members of the governing body.
· Students with experience as users of other agencies (eg looked-after children, those with disabilities or young offenders are encouraged to engage with the young people’s parliament, and so on).


ECM outcome: achieve economic well-being

Aims to ensure that children and young people: engage in further education, employment or training on leaving school; are ready for employment; live in decent homes and sustainable communities; have access to transport and material goods; live in households free from low income.
	ECM Framework –  priority national targets and other indicators
	ECM Framework –  judgement criteria
	ECM Framework – examples of evidence
	Examples of where to find, and how to gather, related evidence
	Examples of how evidence gathering contributes to improving outcomes

	Percentage of 16 to 18 year olds not in education, employment and training (DfES)

Percentage of 19 year olds achieving Level 2+ in NVQ 2 or equivalent (DfES)

Percentage of 18 to 30 year olds participating in higher education (DfES)

Percentage of social housing and vulnerable households in the private sector in a decent condition (ODPM)

Cleaner, safer and greener public spaces, and quality of the built environment in deprived areas (ODPM)

Level of material deprivation and low income (DWP/HMT)

Percentage of children living in relative low-income households (DWP/HMT), including the percentage of children living in workless households (DWP)

Stock and take-up of childcare for all families (DfES/DWP)
	5.1 Action is taken by partners to support families in maximizing their economic well-being.

5.2 Young people (11 to 19 year olds) are helped to prepare for working life.

5.3 Action is taken to ensure that education and training for 14 to 19 year olds is planned and delivered in a co-ordinated way, and to ensure that education and training (16 to 19) is of good quality.

5.4 Community regeneration initiatives address the needs of children and young people.

5.5 Action is taken to ensure that young people have decent housing.

5.6 Children and young people who are looked after are helped to achieve economic well-being.

5.7 Children and young people with learning difficulties and/or disabilities are helped to achieve economic well-being.
	5.1.3 Partners are aware of and minimise the financial stress on families of childhood activities, such as the cost of school trips, and of transport and entry to libraries and sports facilities.

5.3.4 Provision is sufficiently flexible to enable young people to review and revise the choices they have made.

5.5.3 The use of temporary accommodation for families with children and young people is minimised (NSF 1).

5.7.5 Information and support is provided on benefit entitlement.


	Sources of evidence supporting provision:

· results of audit of need conducted through surveys and/or other consultation with staff, pupils, families and community partners
· local employment and housing profile
· School Improvement Plan priorities
· independent accreditation reporting process (eg Investors in People, links with Prince’s Trust).
How to gather evidence showing access to and/or impact of provision:
· school-wide charging policy
· appropriate, anonymised overview of existing records of characteristics of service-users/participants (eg sex, age, care status, ethnicity, special needs, other agency involvement, FSM eligibility)
· overview of exam results and pupil work, study or training situation after leaving school
· ex-pupil ‘glory file’ (eg press/case studies)
· summary of when and how pupils are supported to review and revise choices
· regular summary of pupil and parent/family feedback on services/support provided.
	· Developing a local housing/employment profile involved contacting local businesses, as well as community partners, offering families support with obtaining work/training and advice with housing and other benefit entitlements. It emerged that partners felt that it would be useful if pupils and their parents/families were also able to obtain this type of advice at a regular drop-in surgery held at the school, which could also advise on improving basic skills. A weekly surgery will be trialled, adjusted in the light of feedback, and then monitored and reviewed regularly.
· Some flexibility in the timetabling of subjects for Year 9 and Year 10 is being trialled, as a result of the needs audit about pupils’ ability to revise choices.
Personal recruitment for participation in parental involvement programmes led to improved attainment of pupils and some parents’ first accreditation. Now the family worker is supporting their next steps to further training and job opportunities. The success of different ways of doing this will be monitored.











