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This Ofsted report illustrates good practice on race equality in education in a sample of schools and local education authorities (LEAs) surveyed between the summer of 2003 and the spring of 2005.   The survey focused on schools and LEAs that were involved effectively in race equality in education. 
The survey was undertaken as a consequence of Ofsted’s concerns about the unsatisfactory performance of some LEAs in respect of their work on combating racism, and promoting race equality.    Her Majesty’s Chief Inspector’s annual report for 2003/04 noted that eight out of 30 LEAs inspected were graded unsatisfactory on the function of promoting race equality or combating racism; and that in 2004/2005, four out of 15 LEAs inspected were judged unsatisfactory or worse on their work of promoting race equality.   Inspectors visited LEAs that had been judged to be highly satisfactory or better in their work on race equality to examine and report on good practice. 

The survey also sought good practice in schools that were closing attainment gaps between groups of pupils, responding well to their duties under the Race Relations (Amendment) Act 2000, and integrating race equality concepts effectively into the curriculum. Inspectors identified examples of good practice that might be shared, through this report, with other schools and LEAs.

Four areas were examined by inspectors:

A. improving standards and achievement amongst groups of pupils, with reference to the Race Relations (Amendment) Act 2000 (RRAA)

B. the incorporation of race equality concepts into the curriculum in schools

C. the handling and reporting of race-related incidents in schools

D. the work of schools and LEAs in improving links with local minority ethnic communities.
Key findings

· The RRAA has provided a formal structure to guide and stimulate work that was often already under way to tackle attainment gaps between groups of pupils. 

· A common perspective amongst the headteachers is that race equality is no longer a ‘bolt on’ in education, but a mainstream concept, and the RRAA serves to give further impetus to work already under way in their schools.

· In the most effective schools senior managers used attainment data, qualitative evidence and contextual factors, effectively in their drive to raise the attainment of under-achieving groups.

· The successful incorporation of race equality was predominantly found in arts and humanities lessons.

· In effective schools, race equality concepts enrich the curriculum as a whole, contribute to effective teaching and learning and support pupils’ attainment.

· Specialised LEA guidance for dealing with race-related incidents is helping to develop staff’s knowledge, confidence, skills and understanding of different types of incidents, making it easier for staff to handle, record and resolve conflicts.

· The ways in which the schools link with and learn from their local communities vary widely, but the strongest links lead to benefits beyond supporting pupils’ attainment and well being. 

Recommendations

For schools:
· inclusion of race equality concepts in lessons should be seen as a normal part of effective teaching and learning 

· local resources in lessons involving race equality, such as work by local black and minority ethnic writers, and in the history of local industrialisation, should be used to stimulate pupils’ interest and learning.
For LEAs and schools:
· guidance on dealing with race-related incidents should be revised regularly by LEAs, taking account of local stakeholders’ views, such as the police, headteachers and representative local minority ethnic groups, to reflect better local circumstances and new challenges

· as part of the review of race equality policies, schools should conduct an audit of training needs of all staff, to determine the form, nature and appropriateness of any future training; and such training should then be provided or secured by the school or LEA. 

A.  Improving standards and achievement
1. The main findings in this area are:

· all schools visited had race equality policies in place, and some were revising current policies to take better account of legislation

· the survey encountered imaginative work to review race equality polices, such as involving local stakeholder groups in their development

· schools drew on a range of evidence to devise intervention strategies to close attainment gaps.  In the best practice senior managers effectively incorporated target setting and intervention for individuals and groups of pupils. 
· the involvement of parents in the development and implementation of strategies secured parental commitment to such projects. 

2.
Effective activities included: 

· school consultation on the race equality policy carried out with local stakeholders, including parents/carers and community groups;  
· pupil tracking recorded rates of progress on meeting challenging targets in core subjects, as well as qualitative evidence, such as extended holidays abroad during the school term, or involvement in playground incidents.   The data then enabled the school to make secure judgements on allocating pupils to appropriate teaching groups and on the deployment of additional resources for support.   This helped staff to raise their awareness and question, for example, the over-representation of minority ethnic pupils on the school’s special educational needs register;   
· careful assessment and monitoring of progress and then the targeted teaching support led to cohorts of pupils achieving standards in line with their abilities, and making good progress over time;
· use of Local Public Service Agreement Target 9 funding to address the underachievement of mixed heritage pupils. 

B.  Race equality in the curriculum
3.
The National Curriculum’s inclusion statement requires schools to take action to meet the specific needs of different ethnic groups. The main findings in this area are as follows:
· pupils enjoyed work which both stimulated and widened their perceptions on race equality and discriminatory practices

· imaginative use was made of race equality concepts, for example in bringing together topics in history, art and textiles or in making use of local resources about the history of major cities and pupils’ experience of life in particular countries

· the incorporation of race equality concepts across the curriculum, underpinned by a strong cultural ethos, contributed to harmonious relationships between groups of pupils.
4.  Activities included:

· curriculum mapping was carried out to test how well race equality concepts had been integrated and resulted in action if gaps were detected ie extending mapping into pastoral areas by drawing on the LEA’s self-evaluation material for schools on race equality provision and LEA guidance of what might be included in different curriculum areas;
· race equality and race awareness effectively integrated into a literacy lessons and within the wider curriculum;
· effective work in the curriculum firmly based on the school’s context and led by experienced staff to ensure that pupils achieve well and do not succumb to preconceptions and that stereotypes were challenged. 
C.  The handling and reporting of race-related incidents
5.    As part of the new inspection procedures, pupils may be questioned as to whether they feel free from any form of bullying or harassment within school. The outcomes of those aspects of inspection are taken into account in reaching judgements on, amongst other things, the overall effectiveness of the school.   Under the terms of the Children Act 2004, joint area reviews of services supporting children and young people in a local authority’s area will seek evidence of contributions made towards ensuring that pupils are free from bullying and discrimination.

6.
The main findings in this area are as follows:
· authoritative, well researched and supportive LEA guidance helped schools tackle race-related incidents effectively

· headteachers’ strong stance on the unacceptability of racism provided staff with the confidence to manage incidents well.  It is impossible, given the number of schools and pupils in these LEAs, to assess how much of an effect the quality of handling and of reporting processes has had on the increase or decrease in incidents reported.   Inspectors found, however, that the strong line taken by headteachers in schools visited helped in developing a more harmonious ethos in those schools.
· pupils and staff considered that the firm approach of the senior management team to incidents and racism improved relationships between groups of pupils

· schools in most LEAs were confident that the LEA would provide effective support where serious incidents occurred; this was borne out by records in several LEAs

· there was some under-reporting of incidents because of the perceived lack of confidence in defining and reporting incidents, or lack of clear LEA guidance.

7.  Activities include:

· the LEA lead officer’s role extends beyond mere processing and tracking, and covers work on developing the curriculum to reflect racism and diversity, as well as training on incidents and the analysis that the RRAA requires 
· guidance to schools refers to behaviour that might be symptomatic of racist and other bullying, as well as providing advice for pupils. It also examines ‘indirect racism’ – in plain terms, stereotyping, such as when pupils with English as an additional language are incorrectly categorised as having special educational needs;  Black boys are assessed as ‘difficult’; and parents in some minority ethnic groups are involved in school, but only in activities such as modelling traditional dress or cooking
· guidance to schools draws the reader’s attention to the LEA’s school self-evaluation material and its references to race equality. 
· local authority officers prepared collated reports for members’ consideration
· headteachers made their position zero tolerance of racism clear at induction meetings with parents of new pupils and ensured all incidents were investigated
· the management team saw to it that all staff, including lunchtime supervisors and part-time staff, received training on reporting and recording incidents to ensure consistency of approach and application
· the role of an LEA extended beyond providing written guidance and training courses, to supporting a school when a serious incident occurs, and involving other local partners as appropriate.   Most schools visited expressed confidence in the ability of the LEA to respond effectively in the event of a serious incident. 
· proactive and effective work by an LEA’s link advisers on race-related incidents.   For example, an analysis of incidents by LEA officers which compared schools with similar intakes indicated that some schools may be under-reporting incidents: potential under-reporting was then tackled in subsequent link advisers’ visits. 

D.  Improving links with local ethnic minority groups
8. The main findings in this area are as follows: 

· work predominately involved parents, enabling them to support their children’s progress, and improve parents’ employment prospects

· effective work with local minority ethnic groups contributed to improved attainment for pupils.

9. Activities include:
· involvement with parents led to the development of more formal structures to support parents, through the creation of adult education units as part of the schools’ sites
· in a secondary school, with 54% of its pupils from minority ethnic backgrounds – mainly Pakistani and Indian heritages - the local mosque was involved in supporting pupils’ education at the school.  The local Sure Start is housed in the centre attached to the mosque, and an ICT suite is open to all pupils to complete homework or improve ICT skills. 

CASE STUDIES/EXAMPLES
A. Improving standards and achievement amongst groups of pupils, with reference to the Race Relations (Amendment) Act 2000 (RRAA).
Case study illustrating how effective analysis of Key Stage 4 data identified areas for improvement and led to appropriate action.

At the time of the inspectors’ visit, the school was revising its equal opportunities policy.   There was a clear focus in the draft policy on effective target setting. At Key Stage 4, the school analysed data by ethnicity, gender, form, group and subject. This led to the identification of underachievement at several levels – specific groups of pupils, individual teachers and in departments. Pupils identified as underachieving were targeted for additional support in study and independent learning skills. Support was initiated at a meeting involving pupils and a member of their family. The school planned to improve similarly the data analysis of Key Stage 3, particularly to analyse value added from Key Stage 2 to Key Stage 3 in terms of ethnicity, and to increase cross-departmental work. The improvement had arisen in part from the stimulus of the RRAA. 

Case study showing how parents in a secondary school may be guided to support more effectively their children’s education.

In a Birmingham secondary school, analysis of pupils’ performance has led to the establishment of an informal group of Black pupils aimed at raising boys’ standards of attainment. A Black parents’ group, facilitated by a member of the school’s senior management team, complements that activity, helping to work on the issues their children encounter in school. The parents’ group meet regularly, with letters describing the sessions sent to parents unable to attend. Meetings discuss how to give purposeful encouragement and constructive criticism, and how to set aspirations. A subsequent section 10 inspection of the school reported that ‘the overall impact of the work has resulted in Black boys achieving far better than they, their parents or teachers had expected. This work demonstrates the power and effectiveness of action when the school and parents work together, and understand what each requires from the other’.

Case study showing use of detailed analysis and monitoring of actions
leading to positive outcomes for targeted groups.

15 girls of Somali heritage in Key Stage 3 were identified for support through analysis of data. The girls had weekly one-hour sessions at lunchtimes throughout the year with a Somali youth worker and a local therapist. The girls benefited from greater friendship bonds, better self-esteem, and stronger links between parents and school. The girls’ achievement at the end of Key Stage 3 also improved, with better engagement, better motivation, and a greater sense of identification with, and progress in, education. 

Inspectors also tracked the impact of work to support Somali pupils at another secondary school in the same local authority through the involvement of that community. Activities such as counselling by Somalis, the use of a home-link worker and support for pupils with English as an additional language have resulted in improvements in behaviour and attendance. 
      B        The incorporation of race equality concepts into the curriculum 
                 in schools

Examples illustrating how the thoughtful incorporation of race equality into the curriculum has affected the attainment and personal development of pupils

Good use had been made of the local authority’s self-evaluation material to identify the strengths and relative weaknesses in race equality provision. The school has produced a suitable action plan to bring about further improvement.

Inspectors found that the promotion of race equality is well embedded in the curriculum, building on the school’s work on Black History month. All curriculum coordinators have reviewed their areas in order to ensure all themes and topics reflect the multicultural nature of Liverpool and Britain. A curriculum map is now being produced by the equal opportunities coordinator to make links explicit and ensure coherence. 

The leadership has effectively shaped the vision and direction of race equality work. The leadership of the school has fully engaged staff in discussion and consultation and the headteacher has set a clear lead for the future direction of the curriculum. The school is now planning to extend training on race equality to all non-teaching staff.

This school’s governors and its new headteacher wanted a strong race equality dimension in all aspects of the school’s work, in particular in its subject schemes of work. The headteacher reorganised the management structure of the school, taking overall responsibility for curriculum development to ensure that the race equality dimension is effectively integrated. 

Three examples of lessons that developed pupils’ interest in other cultures, and stimulated learning.

In a Year 3 religious education lesson on learning about different festivals, a notable feature was the use of a ‘Melting Pot’. Pupils had already completed work on celebrations. Part way through this lesson the teacher introduced a big jar termed a ‘Melting Pot’. It contained artefacts and props collected by the teacher during the course of six weeks which related to Islam, Judaism and Christianity as well as secular celebrations and events the pupils had been involved in, such as Arts Week. The teacher then used the artefacts to enable pupils to recall and explain what they had learned about the different festivals and religions. The pupils discussed the question why is it important to have celebrations and festivals in school? In a plenary session, the pupils reported back: ‘so that we can learn about each others cultures; have fun, learn about the history of other religions: think about the poor’. The teacher then shared her own response to the question including: appreciating other beliefs, celebrating differences and similarities, so that each person feels valued and welcomed. The lesson promoted race equality effectively as an interesting experience for pupils.

 In a Year 2 class in another primary, the topic of the lesson was Japan. The pupils were quickly on task, learning about the concepts of other cultures, ways of life, race and religion. This was sensitively handled by the class teacher, and good relationships and friendships were observed in the class. The children evidently enjoyed their work and were particularly interested in a discussion with a Year 4 pupil of Japanese heritage who visited the class to answer their questions about her visit to Japan. The children were thoughtful, interested and polite, and thanked her without any prompting from the teacher. The teacher had carefully involved a pupil from an ethnic minority to illustrate the culture and background of that minority ethnic group.

In the same school, a Year 6 class covered the Kristallnacht (Night of Crystal) in 1930s Germany and the concepts of prejudice and discrimination against Jews. The class was composed mostly of pupils from Muslim backgrounds. The pupils handled difficult concepts well and respected the symbols of the Jewish religion. The teacher managed the class sensitively, and pupils responded well, especially in trying to understand the feelings of children involved in the Kindertransport. The work was well differentiated, effective use was made of the interactive whiteboard, and the teaching assistant and a student helper (both of minority ethnic heritage) purposefully supported less able pupils. In this class, issues of race equality, of prejudice and discrimination, were sensitively handled by drawing the attention of pupils carefully to the sufferings endured by children of the same age.

How consideration of race equality can be effectively harnessed and integrated into a lesson developing pupils’ literacy skills.

In a Year 6 literacy lesson, pupils were asked to produce a leaflet for new arrivals to the school. Previous lessons have resulted in some drafts and this lesson concentrates on improving the text. The context was that four pupils are arriving in the school. Their situation has been discussed in earlier lessons. Pupils have to produce a leaflet explaining what the school offers for them. The best leaflets were expected to be printed and used for new in-coming pupils. 

– Monique who will go into Y3. Her mum is from St Lucia and dad from Ireland. Monique was born in London. She wears glasses and is worried that she will be teased. She is keen on football and is hoping to join a team.

– Faheed will go into Y4.   His parents came from Bangladesh 20 years ago. They are moving him from his last school because of racist bullying. Faheed is worried it will start up again. He is very interested in ICT.

– Elcin will go into Y5. She arrived into the UK from Turkey 5 months ago. She speaks very little English and is worried that she will not understand the teachers. Elcin does not know if she will be able to make friends. She is scared that she will not know what to do.

– Billy will go into Y6. His father is in the army and so Billy has moved schools a lot. He is clever but he has moved a lot and is worried about whether he will be able to catch up. He is also worried about making friends.

The Y6 pupils drafted their responses and in the lesson the teacher carefully drew out from the pupils how the leaflet will capture the attention of the incoming pupils. Features such as layout, short paragraphs, using bullet points, mixing text with visuals and decorative borders are explored sensitively, so that pupils gain knowledge and understanding about writing for this particular audience. The lesson consequently combined managing presentation, writing development and race equality within the context of a literacy hour. 

Case studies showing how race awareness can be successfully incorporated into the curriculum

In one secondary school, with predominantly White pupils, all Year 10 pupils travel to Brick Lane in Tower Hamlets, London, not only to improve their geographical skills but to gain first-hand experience of the different cultures and lifestyles in the capital. The work is successful in widening pupils’ perceptions of how ethnic minorities live and work beyond their own county town. In addition, topics and themes in particular subjects at the school have successfully tackled race and discrimination matters: in one effective Year 13 media lesson, students were studying the portrayal of minority ethnic groups in TV soap operas. The range of work was assisting students to examine stereotypical views and counter them using evidence from a range of contemporary sources.

Religious education lessons in another secondary school were used for discussion on perceptions of asylum seekers. The work demonstrated the determination of staff to tackle race equality and to bring to the surface what they perceived to be an ‘undercurrent’ of racism existing in a rural area. The debate in that lesson helped in developing the skill of marshalling arguments, through distinguishing between fact and myth and then articulating those differences. 

An A level music technology course focused on Black music, which led to a 20% increase in the number of Black pupils taking this option, and better than expected results in the subject. In the same school, pupils studied local Black history as part of the Key Stage 3 curriculum, including the background of a female slavery abolitionist who had once lived in the grounds of that school: this was placed in the context of the 19th century industrialisation of Birmingham. Another history class at a school in the Wirral had explored emancipation and industrialisation in the context of the development of Liverpool.

In a Year 9 English lesson, pupils were asked to analyse a poem by a New Commonwealth author. The teacher read the poem, using a PowerPoint presentation illustrating London and the poet’s birthplace. After a brief evaluation of the geographic distinctions, pupils tracked her two ‘cultural identities’ – Caribbean and British – to illustrate the tensions inherent in the poem. Teasing out how those identities were exemplified in the poem contributed to the development of pupils’ critical faculties and race awareness. 

A music lesson in another secondary school, incorporated history, race equality, and musical development. The aim was for pupils to understand the social background to the development of Blues music and the contribution Blues has made to contemporary music. The pupils did not know where Blues music originated, and why it was named so. The level of challenge was high. The teacher made clear the links between Blues music and pop and rock genres. The lesson made a positive contribution to developing pupils’ cultural awareness and improved their musical ability, particularly their keyboard skills.


A lesson set entitled ‘African Jigsaw’ mixed textiles, history, religious education, geography, music and art, into a compelling module, which in the judgement of inspectors secured pupils’ attention, tackled race equality, and enhanced learning. In the same school, ‘prejudice’ was a theme which ran through a series of history modules – for example, how the ancient Romans treated other groups under the empire. The parallels with contemporary events secured pupils’ engagement. 
Case studies showing how race awareness can be successfully incorporated into the curriculum

Topics and themes at the school have successfully tackled race and discrimination matters: in one effective Year 13 media lesson, students were studying the portrayal of minority ethnic groups in TV soap operas. The range of work was assisting students to examine stereotypical views and counter them using evidence from a range of contemporary sources.

Religious education lessons in another secondary school were used for discussion on perceptions of asylum seekers.. 

An A level music technology course focused on Black music, which led to a 20% increase in the number of Black pupils taking this option, and better than expected results in the subject. 

In a Year 9 English lesson, pupils were asked to analyse a poem by a New Commonwealth author.  After a brief evaluation of the geographic distinctions, pupils tracked her two ‘cultural identities’ – Caribbean and British – to illustrate the tensions inherent in the poem. Teasing out how those identities were exemplified in the poem contributed to the development of pupils’ critical faculties and race awareness. 

A music lesson in another secondary school, incorporated history, race equality, and musical development. The aim was for pupils to understand the social background to the development of Blues music and the contribution Blues has made to contemporary music. The pupils did not know where Blues music originated, and why it was named so. The level of challenge was high. The teacher made clear the links between Blues music and pop and rock genres. The lesson made a positive contribution to developing pupils’ cultural awareness and improved their musical ability, particularly their keyboard skills.
C        The handling and reporting of race-related incidents in schools

      .
Case studies of role of leadership team in handling and reporting racist incidents

One headteacher used an emergency assembly, when a serious incident occurred, to reinforce the school’s zero tolerance of racist attitudes.  In one primary school, the headteacher confronted the negative attitudes of a small minority of parents, and made plain that she was not prepared to tolerate racist attitudes in and around her school

A programme was put into place in the school to train dinner supervisors, and

involved pupils acting out three short scenarios.

The impact of effective work is twofold. At school level, firm approaches to racism by the school’s leadership affected both staff and pupils. Staff interviewed endorsed the approach and commented that addressing racist incidents was seen as a normal part of the school’s behaviour strategy. In schools where staff are confident about handling incidents, action was swift, proportionate, discreet but influential and effective. Staff at such schools commented that they had a collective understanding about what represented an incident and the types of incidents, as a consequence of effective LEA guidance, and staff training (including non-teaching staff).
A headteacher noticed an incident between racial groups outside 

school, and after receiving what she considered to be an inadequate response from the local police, contacted a senior LEA officer. He, in turn, got in touch with the area commander and explained the background and concerns of the headteacher that the issue might escalate. Given the good relationships at that high level, the commander was able to ensure there were police officers at the school the next day to prevent possible escalation.

A secondary school reported tension between groups of girls from the Somalian and Turkish communities that had spilled out beyond the school gates. The school’s senior management team, its governors and the LEA worked effectively with a counsellor to mediate with the two groups, and that intervention assisted in defusing a situation that could, otherwise, have escalated. Both incidents reflect the importance of seeking advice from experienced LEA officers.
D        The work of schools and LEAs in improving links with local minority 

           ethnic communities
Case study of role of LEA monitoring visit
A termly monitoring of schools signalled that inclusion was not being properly addressed in a secondary school. As a result, race equality was put on the agenda of the link adviser’s visit. The ethnic minority achievement team was then invited in by the headteacher to discuss minority ethnic attainment and inclusion. There were subsequently no further reports of an apparent failure to address inclusion at that school.

Case study developing community links
Community education funding has been used to develop an adult learning centre in the school’s grounds. The centre provides access to adults in the wider community to develop their skills and gain accreditation. More than 200 courses are available, and the benefits of this for the school include easy access for classroom and other support staff to gain relevant NVQ levels 2 and 3. Around 30 adults have benefited in this way over the last four years. Some of these are Muslim women, who provide very effective role models for the children within the school. This is a practical illustration of translating the school’s commitment and drive to put its race equality policy into practice.

The project Equal Access for All is an excellent example of how a public body (the LEA with support from the school) can involve a ‘hard to reach’ community in education. The project focuses on adult education for the local Pakistani heritage community, which traditionally has little contact with further education. The impact was as follows:

– For pupils, sessions on basic skills for parents resulted in pupils’ improved attendance and punctuality; and providing parents with reading skills had an impact on their children’s attainment, with parents able to read with, and listen to, their children. 

– For parents, learning led to a spectrum of improvement. A parent who was illiterate was now reported to be an enthusiastic and regular attendee at classes; other parents were now taking Open University degrees, or Diplomas in Pre-School Practice.

– In terms of outreach activity, this work was with a group not traditionally involved in adult education. There was now greater confidence in the school environment: children now went on school trips; attended homework clubs; and the school was seen as a safe haven for women’s employment. The project also ensured that there was increased attendance at parents’ evenings, as the community became more involved in pupils’ academic progress.

        Case study in community links in meeting the needs of community groups

       In a secondary school, with 54% of its pupils from minority ethnic backgrounds – mainly Pakistani and Indian heritages - the local mosque has been involved in supporting pupils’ education at the school. The school implements effective measures designed to help pupils get to know each other.  From Year 7, teachers organise all classes so that boys, girls and those from different ethnic backgrounds sit together. These classroom arrangements to encourage mutual understanding between pupils are backed up by clear and firm action on bullying and racist abuse. The school makes great efforts to involve all parents; there was 97% turnout at the previous parents’ evening. Attendance, exclusions and attainment are carefully monitored, and despite higher than average levels of Free School Meals entitlement and pupils with special educational needs, all pupils gain at least one qualification and the general level of attainment in GCSE shows a high level of value-added. The work in the school is supported and extended by the local mosque and Madressah. The mosque’s trustees determinedly work closely with the school and also contribute to the local community. For example, the local Sure Start is housed in the centre attached to the mosque, and an ICT suite is open to all pupils to complete homework or improve ICT skills. In such circumstances, the positive approach of the school and its partner fosters racial harmony and contributes to attainment.  

       Tackling xenophobia through the Understanding Islam project, part-funded by the local authority and managed by the Lancashire council of mosques. A qualified Muslim teacher takes lessons in schools to help pupils gain familiarity with Islam, dispel misconceptions, and answer any questions pupils choose to ask. 

 Case study of effective work with LEA and partners

The  Gypsy and Traveller education service (TES) carries out a range of valuable work.   For pupils it principally involves improving attendance and literacy (mainly up to Key Stage 2); establishing mechanisms to track the progress of an often mobile population; as well as developing resource material and running projects to promote awareness of Gypsy and Traveller culture. The TES’s impact can be seen in terms of improved literacy and attendance up to Key Stage 2, credibility with families, and also in a generational shift, from families at one time seeing education as being of little value, to seeing it now as an important instrument in supporting traditional Gypsy and Traveller employment. That is one major step on the road to full educational inclusion, and the TES must take credit for playing a key part in that progress.






